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R&CW Conference
December 8 at 4:30 - 6:30 pm | BYUI Center

We invite faculty to encourage students to 
participate in this important showcase of learning.

Faculty Workshops 
hosted by Instructional 
Development
October 6 and 7
November 3 and 4

Spori Summit
November 3 and 4

The Spori Summit is patterned after the Great 
Teacher’s Seminar model and is designed to 
allow open discussion about teaching challenges 
and successes with colleagues.

Brown Bag Luncheons 
and PIE Talks
October 13 and 14
November 17 and 18
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IN THIS ISSUE OF PERSPECTIVE

Getting my work done or seeking after the one. When teaching, 
these two goals, at times, seem to conflict and make it difficult  
to find a proper balance. For instance, I can remember times  
when I felt pressed for a deadline and needed to get some work 
done, so I closed the door so I wouldn’t get distracted. Then I 
got what seemed to be the inevitable knock on my door from a 
student who wanted to talk about his grade or to go over things 
that he struggled with in my class. At this point, I had several 
thoughts that went through my head: “Am I ever going to get 
my work done?” “Doesn’t the student know my office hours?” 
Despite these thoughts, I invited the student in and gave him 
some of my time.

I admit that I am not the best at finding the perfect balance. 
However, I have discovered that when I focus on seeking after 
the one, it helps put all of my other teaching in perspective. For 
instance, I teach the introductory statistics class in the math 
department. I meet with my TAs for the class once a week.  
One of the primary issues we discuss is the struggling students 
in the class. We discuss what we can do to help them, and 
then follow up the next week. When personally working with 
those struggling students, I find that I gain insights in teaching 
certain aspects of statistics more effectively. More importantly, 
I find greater purpose in teaching all of my students. In 1 Nephi 
10:19, we read, “For he that diligently seeketh shall find; and the 
mysteries of God shall be unfolded unto them, by the power of 
the Holy Ghost…” By seeking after the one, I believe that the Lord 
blesses us through the Holy Ghost in ways that we can improve 
our teaching for all of our students. 

I may sound like a math geek, but just imagine that each 
faculty member (campus and online) strives to seek after a 
student, once a week, with prayerful help from the Holy Ghost. 
There are about 13 weeks in a semester and about 1,000 faculty 

t E D I T O R

RYAN CROMAR 
E D I T O R 

Publication Committee 
Learning & Teaching Council 

perspective@byui.edu or

cromarr@byui.edu

Kynda Roberts Psychology robertsk@byui.edu 110 RKS 496-4083

Jeff Hochstrasser Communication hochstrasserj@byui.edu 241 SPO 496-3706

Joseph Anderson Biology andersonjos@byui.edu 245 BEN 496-4615

Stephen Thomas Music thomasst@byui.edu 250 SNO 496-4961

Andrea Radke-Moss History, Geography & Political Science radkea@byui.edu 342 RIG 496-4243

Ryan Cromar Mathematics cromarr@byui.edu 232T RKS 496-7530

EDITORS

Contact information for the editors of Perspective Magazine.

members. Ignoring repeats, that would be close to 13,000 
students every semester being affected by faculty seeking after 
the one through the Holy Ghost. This is a simplistic calculation, 
but shows if we regularly seek after the one, we would greatly 
impact the entire university. Every faculty and student can feel the 
“Spirit of Ricks.” This reminds me of how the Savior fed the five 
thousand: “And he commanded the multitude to sit down on the 
grass, and took the five loaves, and the two fishes, and looking 
up to heaven, he blessed, and brake, and gave the loaves to his 
disciples, and the disciples to the multitude” (Matthew 14:19). 

In this issue of Perspective, we will be exploring ways to seek 
after the one. There will be several principles and practices taught. 
We invite you to read and ponder the articles and then consider 
how you can apply them to your own teaching.
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Dare Mighty Things: 
Realizing the Extraordinary 
Potential in Everyday Students
CL ARK G. GILBERT
BYU - IDAHO PRESIDENT
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DARE MIGHT Y THINGS
The theme of my message is “Dare Mighty Things: 
Realizing the Extraordinary Potential in Everyday 
Students.” The opening phrase comes from two speeches 
given by Teddy Roosevelt. I first refer to a speech given at 
the Sorbonne in Paris in April 1910 entitled “Citizenship in 
a Republic.” The specific excerpt is commonly called  

“The Man in the Arena.” I’d like to read from it here.

It is not the critic who counts; not the man who 

points out how the strong man stumbles or where 

the doer of deeds could have done them better. 

The credit belongs to the man who is actually in 

the arena, whose face is marred by dust and sweat 

and blood; who strives valiantly; who errs, who 

comes short again and again, because there is no 

effort without error and shortcoming; but who does 

actually strive to do the deeds; who knows great 

enthusiasms, the great devotions; who spends 

himself in a worthy cause; who at the best knows in 

the end the triumph of high achievement, and who at 

the worst, if he fails, at least fails while daring greatly. 

Each of you live in this arena, “daring greatly” every day 
to make a difference in such a worthy cause of developing 
our students and this university. 

Roosevelt spoke on this theme earlier in his life in 
another speech entitled “The Strenuous Life” given in 1899. 
I would also like to read from that address.

Far better it is to dare mighty things, to win glorious 

triumphs, even though checkered by failure, than to 

take rank with those poor spirits who neither enjoy 

much nor suffer much, because they live in the gray 

twilight that knows not victory nor defeat. 

On what dimensions do we “dare mighty things” at 
BYU–Idaho?   

THE MISSION OF BYU – IDAHO
The mission of BYU–Idaho is focused around building 
disciple leaders. Recently, the Board approved clarifying 
language to the mission statement that summarizes our 
deeper purpose: “[BYU–Idaho’s] mission is to develop 
disciples of Jesus Christ who are leaders in their homes,  
the Church, and their communities.” 

This is our mighty cause. And when we say we are a 
student-centric university, this is the mighty goal we dare 
for in the lives of our students.

EX TRAORDINARY POSSIBILIT IES IN 
ORDINARY PEOPLE
Academic Creep at O ther Universities
Several years ago I was asked by the Board of Regents of 
another university to do a review of the university and 
its leadership. As I interviewed the faculty, I noticed a 
discouraging theme. Many of the faculty kept asking, “As 
we grow as a university, we have to deal with these ‘open 
enrollment’ students. Why can’t we just start raising our 
admissions standards to screen out some of these less-
qualified students?” I thought, “How tragic.” Not only did 
such a sentiment violate their own formally stated position 
within that system of higher education, it actually said 
that their plan for improving student performance was to 
exclude students who weren’t already at a high level. In 
other words, the gains in student performance would come 
not from inspired instruction that lifted students to new 
heights, but rather from screening out underperformers. 
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folder of letters from students that never should have 

succeeded. Lyle Lowder was a biology teacher, and 

he had students who would struggle in his class. 

For example, I can think of one football player who 

just couldn’t do it and was going to drop the class; 

and Lyle Lowder told this young man, “You’re not 

dropping my class, so don’t even think about it.”  

He [said], “I’ll do whatever it takes to help you 

succeed in this class.” Now, Lyle didn’t just do this 

with one young man. He’s legendary for having done 

this with scores of people. Lyle Lowder is just one 

example of a faculty that was so devoted to taking 

people who might not look like stars and just  

helping them develop in remarkable ways. It didn’t 

take me very long to see that that’s what made  

this place distinctive.

Well, all of a sudden we’re going to become a four-

year university, and [there are] all the expectations 

that go along with that. You know, we’ve got to be 

like everybody else. I was afraid that we would want 

to be like everybody else when I didn’t believe the 

Lord, the Board of Trustees, and His prophets wanted 

this to be like every place else. In those days we 

talked about BYU–Idaho, but we would retain the 

Spirit of Ricks. A lot of people would wonder, “Well, 

the Ricks thing is over.” No, it can’t be over. The Spirit 

of Ricks—that individualized attention, the lifting, the 

succoring, the nurturing—was the hallmark of Ricks 

College. I think it’s the only reason Ricks College was 

preserved. And I couldn’t imagine becoming BYU–

Idaho without retaining that Spirit of Ricks. So I  

was afraid that we would want to be like everybody 

else and lose that.

President Gilbert: Is there something about the Spirit 

of Ricks that insulates us or gives us a little extra 

protection that you think we could learn from?

Elder Bednar: Think about those stories with Lyle 

Lowder [and] those other remarkable faculty 

where it’s never about them—it’s always about 

turning to the student. What are the criteria at most 

universities? Entrance requirements are getting 

higher. Well, who cares?  

President John L.  Cl arke
As I alluded to earlier, BYU–Idaho has a very different 
institutional mandate and view of student potential than 
many universities. Not only does this direction come from 
the Church Board of Education, it is also deeply rooted in 
our heritage from Ricks College. President John L. Clarke 
is frequently attributed with having taught the following: 

“Ricks [College] was founded upon the firm belief there are 
extraordinary possibilities in ordinary people.” 

President Henry B.  Eyring
President Henry B. Eyring shared with me a similar insight 
when I first was given the assignment to serve as president 
of BYU–Idaho. He said, “Clark, the essence of BYU–Idaho, 
and Ricks College before that, is the individual investment 
of faculty and staff in the lives of everyday students.” 

Elder David A.  Bednar
Last week we had the privilege to be taught with force and 
power by an Apostle of the Lord who came to this campus 
to remind us of things that matter most at BYU–Idaho. I’d 
like to share a segment of that training (available at: 
http://go.byui.edu/6) and discuss how it relates to our need 
to continue to see the extraordinary potential in ordinary 
people. As you read this segment, please reflect on Elder 
Bednar’s hopes that BYU–Idaho could preserve the  
culture of serving the everyday student as we transitioned 
from Ricks College.

President Gilbert: You once told me a story early on… 

You knew [the transition] was going to happen, and 

you were a little worried that we would lose some 

things about Ricks College. Can you describe that 

feeling and maybe the substance of some of those 

concerns?

Elder Bednar: I had never been to Ricks College 

until the day I was announced as the president, 

and the place just got into my heart. When I first 

arrived here, I spent the first two weeks just talking 

to people. I don’t want to focus on just one person, 

but I think it’s pretty characteristic. I went to go see 

Lyle Lowder, and I said, “Tell me about this place; I 

don’t know anything about this place.” I had done 

the typical PhD thing, and I was on faculties with 

PhD-granting programs. Lyle Lowder pulled out a 
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the percentile rankings, this is a significantly higher gain 
than most universities. In other words, not only have our 
students’ absolute abilities grown, but they are growing 
at a rate faster than the rest of the nation. To be clear, we 
need to collect more data and strengthen our sampling 
strategy. But the two years of data we have collected show a 
consistent pattern of learning gains. 

Now, one could focus simply on the end point, which is 
still important; but at BYU–Idaho we have an institutional 
mission and direction from the Board to be a place where 
students with diverse academic backgrounds can grow 
and succeed together. Moreover, our gains in academic 
ability also have a deliberately applied nature. As Elder 
Kim B. Clark used to say, BYU–Idaho prepares students 
for the world of work, and they do well if they also go 
on to graduate school. But when we prepare them only 
for graduate school, they are not prepared well for the 
world of work. 

I may be the only university president in the history 

of the earth who was delighted when the entry 

requirements were going down because of  

the track program. People would say, “You have 

these students who don’t seem to have all the 

necessary skills.” Yeah, precisely. That’s why we 

would want them here—because we have a faculty 

and a supporting staff who will turn to serve, nurture, 

bless, and assist these folks instead of taking the 

already capable students who are going to do 

pretty well no matter what and then taking credit for 

what we’ve done to them. This is a place that has a 

distinctive capacity. It’s not the place. It’s the people 

in this place who have this distinctive capacity to 

focus less on self—what I want, what I need, what 

I think needs to happen—and turn to bless young 

people so that they can in turn bless many other 

people for the rest of their lives. 

LEARNING GAINS OF BYU – IDAHO 
STUDENTS IN CRITICAL THINKING  
AND WRITING
Take what Elder Bednar taught us about the distinctive 
capacity of this university being tied to who we admit, 
not who we exclude. Contrast that with other universities, 
including the one I mentioned earlier in my Board of 
Regents review, and the desire of some faculty to improve 
student “quality” by raising admissions standards. At 
BYU–Idaho we focus on the learning gains realized by our 
students as opposed to just their starting or end points. 
The following data come from the nationally recognized 
Collegiate Learning Assessment, which measures student 
abilities in critical thinking and writing as well as overall 
academic preparation. The CLA data are actually reported 
in two forms. First, they measure an absolute score for 
student performance. Second, they rank that performance 
relative to students at other universities. The data in this 
report show the percentile ranking of BYU–Idaho students 
as freshmen and seniors. BYU–Idaho freshmen perform 
at the 62nd percentile in the nation for critical thinking 
and writing. Senior students at BYU–Idaho perform at 
the 82nd percentile, a 20-point percentile gain in their 
overall critical thinking and writing skills. By definition of 

At BYU–Idaho we must dare 
to be different, dare to remain 
unambiguously student-
centered, and dare to see the 
extraordinary potential in the 
ordinary student.
DARE TO BE DISTINCTIVE
Thus, when we speak of the courage to dare mighty things 
at BYU–Idaho, we are talking about the courage to be 
distinctive from the rest of the academy. When Elder 
Bednar said he “didn’t believe that the Lord, the Board of 
Trustees, and His prophets wanted this [university] to be 
like every place else,” he was serious about this distinctive 
mission. This was the same counsel Elder Oaks shared 
with me when I started my service as president: “Don’t 
ever apologize to other academics for being different. 
The Church needs BYU–Idaho to be different. You are 
distinctive by design.”  The day of the announcement that 
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I would be serving as the new president of BYU–Idaho, 
President Nelson’s address was titled: “The Lord Uses 
the Unlikely to Accomplish the Impossible.” Quoting 
from Corinthians, President Nelson stated: “God hath 
chosen the foolish things of the world to confound the 
wise;… God hath chosen the weak things of the world to 
confound the… mighty.” Do you start to feel the pattern of 
instruction? At BYU–Idaho we must dare to be different, 
dare to remain unambiguously student-centered, and dare 
to see the extraordinary potential in the ordinary student.

PAT TERNS IN UNLOCKING 
EX TRAORDINARY POTENTIAL
I can hear some of you saying: “Well, that’s easy for you 
to say, President. What about the students who are so far 
behind in my class that it makes it difficult to launch the 
semester when there are so many different starting points 
in my class? Do you want me to ignore the more prepared 
students?” I can hear others saying: “I realize you want me 
to involve students in the professional work of my area, but 
I have real deliverables in the work of my department, and 
I can’t just outsource this to students and hope for the best.”

These questions are real, and they need to be considered 
thoughtfully. Fortunately, we have great role models at 
this university who we can learn from. Some of them are 
sitting next to us in this meeting. Others have come before 
us, including some who gave us the legacy of Ricks College 
and the Spirit of Ricks. 

ROLE MODELS FROM RICKS COLLEGE
dr lyle lowder
Elder Bednar mentioned a former Ricks College faculty 
member named Lyle Lowder. Over the past month Kelly 
Burgener and I have been interviewing former Ricks 
College faculty and non-faculty employees in an effort 
to capture some of the patterns that they have used to 
unlock the extraordinary potential of our students. Here 
is a picture from our interview with Brother Lowder. Lyle 
is now 89 years old; but his mind is still sharp, and his 
commitment to our mission is still high.

I’d like to share part of that interview with you. Take 
note not only of Brother Lowder’s commitment to the 
everyday student, but also see if you can learn from some 
of the approaches he used to reach them.

Brother Lowder: There’s a key there for every  

student. Find out what makes them tick, and then 

work for that.

President Gilbert: Tell us a little bit more about that. 

You say there’s a key for every student.  

How do you find that, and how is it different for 

different students?

Brother Lowder: You don’t always find it, but you 

try. And when you find it, you’ve got them. If you 

don’t find it, then you’ve failed as a teacher. There’s 

something that’ll turn any student on. And if you find 

it, they’ll do well. Now, they won’t all get As. I’m not 

bragging me up. I’m just trying to tell you, President, 

you’ve got to get involved with them. Find out what’s 

important to them, and do those important things 

with them. And that’s how I did it. And if they’re not 

working up to potential, you tell them, “Come on. 

Let’s get this show on the road, Buddy.”



President Gilbert: Now I’ve heard from many people 

about students you had who would come in [and] 

didn’t think they could even pass their Anatomy and 

Physiology course or their Biology course, who over 

time learned it and not only learned it, [but] went on 

to medical school and became doctors. Tell us a little 

about how you take someone who doesn’t think they 

can succeed and help them become someone more 

than they ever thought was possible.

Brother Lowder: First of all, you’ve got to  

recognize that whatever they think [about their 

potential] is not right. They can [succeed]. And so you 

just make friends with them, and then you take one 

of the better students in the class and put  

them together. Students will teach more than the 

teacher can at times. I don’t know how to tell you. I 

just had a feeling. I loved those kids, and I wanted 

them to succeed; and they knew I’d do anything I 

could to help them succeed if they’d try. Man, I got  

a lot of kids into medical school that… [shakes head 

and shrugs].

President Gilbert: That’s great. What about the 

person who says, “No, let’s raise the admission 

requirements on these students we work with and 

then we won’t have to deal with these kids who don’t 

have the same talents and abilities.”

Brother Lowder: Oh, I think that’s ridiculous. That’s 

what you’re there for, to build them. And those [kids] 

will take extra time—and it does take time, President. 

There’s so much ability in every one of those kids. 

There is no such thing as a dumb kid. There’s a kid 

that just needs some encouragement and that little 

success along the way. 

I loved my visit with Brother Lowder, and I felt both his 
love for our students and his belief in their deeper potential.

Kris  Powell
Now, the ability to see the extraordinary possibilities in 
our students does not only happen in the work of our 
faculty. Earlier this week I interviewed Kris Powell, a long-
time advisor in the student leadership program at Ricks 
College. Kris also helped pioneer the BYU–Idaho Activities 

program and helped codify the student leadership model 
that is increasingly being used across this campus. I asked 
Kris earlier this week about what it takes to trust students 
and how to help them see their own potential.

Sister Powell: These students are amazing, and they 

come with such enthusiasm and such a desire to 

serve and to learn and to grow. If we can just look 

at their potential and see the things that they can do 

and what they can become and then build on those 

[things] and trust them and believe in them, great 

things can happen. And I’ve seen it happen over and 

over for 25 years. 

I could see [that] the more I put my trust and 

confidence in them, the more they would grow  

and progress. Innovation. Most of the things that 

we’ve done in our program came from students. So 

many that at first you might not think they would be 

able to handle it, but given that responsibility and 

given that faith in them and… the encouragement 

that “you can do this”—they almost always 

surpassed my expectations.

President Gilbert: Tell me a little bit about this idea 

of giving them responsibility and believing in them. 

How did that change a student’s confidence and their 

overall experience in these roles? 

Sister Powell: Oh, so much. Most of the time the 

students, as they would be selected to be a manager 

or an area director or a student director, felt like they 

couldn’t do it. They didn’t know what they needed to 

do. But if you gave them the tools and the resources 

and then let them know, “Yes, you can do it!” and 

they did hard things (… sometimes they failed, but 

if we were there to help them understand what they 

could do better and how they could maybe fix it…), I 

was continually amazed at what they could do; but 

I think they were more amazed at what they could 

do. I get notes from them all the time. As I retired 

this last year, I received some nice letters; but most 

of them [weren’t] about me. [They were] about what 

the Activities program did to help them prepare for 

future jobs. Numbers of students said the reason 

they got their job is because of what they learned in 
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Some of you will ask,  
“What about the advanced 
student? Do we just forget 
about him or her?” My 
answer is to trust and involve 
your most capable students 
in ways that help them learn 
to lift and build others.

that leadership program and the confidence it gave 

them that they can go on and do big things and hard 

things that they didn’t know they could do. And then 

you just watch that growth. And that’s why I had the 

best job in the whole world. You watch that growth 

of what they were and then what they’ve become, 

and ten years later when you see what they’re doing 

out there with their families and in the Church…

they credit a lot of it to Ricks College and BYU-Idaho 

and the experience that they had here in those 

leadership opportunities. And it’s the greatest joy 

you could receive.

FOUR PAT TERNS USED TO REALIZE 
EX TRAORDINARY POTENTIAL
Brother Lowder and Sister Powell are remarkable 
individuals, but they are not the only individuals who did 
this well at Ricks College. Nor are former Ricks College 
employees the only ones who are committed to everyday 
students. I am amazed at the talents, personal investment, 
and specific skills that permeate BYU–Idaho today. As 
Robyn Bergstrom shared with me, “Helping everyday 
students is more than just an empathy or an awareness. 
There are also key skills and abilities that help us elevate our 
effectiveness in unlocking the potential of our students.” 

As I have conducted these recent interviews, I’ve 
reflected on several patterns I’ve seen in those who are 
effective in lifting others. In interviewing Lyle Lowder, Bob 
Wilkes, Scott Samuelson, Kris Powell, Robyn Bergstrom, 
and many other faculty and staff who helped make Ricks 
College so distinctive, I’d like to suggest four patterns that 
can help each of us realize the extraordinary potential in 
everyday students.

REALIZE YOUR OWN HUMBLE BEGINNINGS
It was very interesting to me that as I interviewed people 
who were effective in working with everyday students, each 
of them somehow could remember a time when they, too, 
did not feel extraordinary themselves. I saw this when I 
interviewed Bob Wilkes, and he told me part of why he 
thought he could help the ordinary student was that he felt 
he had so much in common with those students himself. 
Well, Bob Wilkes is a pretty extraordinary individual; but 
I think the key to his effectiveness was that he didn’t see 

himself that way. I think of Steve Davis who in his address 
at my inauguration last fall reminded us of this same 
principle. From Steve’s address: “While I would not be so 
bold as to give myself the title of ‘extraordinary,’ I do know 
that this school, my teachers, and my classmates helped 
a shy underachiever gain a testimony of the restored 
gospel, a desire to serve a mission, and the confidence 
to succeed in college.” Well, that shy student went on to 
earn a bachelor’s and later a master’s degree, and he now 
runs a network of nearly 200,000 alumni. Part of Steve’s 
effectiveness today is that he still realizes his own humble 
beginnings and the confidence he gained from others who 
were willing to believe in him. In many ways, this example 
demonstrates the benefits of modesty and the lack of 
intellectual arrogance that Elder Bednar spoke of when he 
taught us earlier this semester.

HELP STUDENTS SEE THEIR POTENTIAL
 You can help students achieve extraordinary outcomes by 
helping them see their potential before it is obvious to the 
students themselves. C.S. Lewis stated the following about 
the extraordinary potential of everyday people.

It is a serious thing to live in a society of possible 

gods and goddesses, to remember that the dullest 

and most uninteresting person you can talk to may 

one day be a creature which, if you saw it now, you 
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higher standards as a university for academic performance 
and personal achievement. Nothing could be further 
from the truth. Part of helping everyday students achieve 
extraordinary results is letting them know that we expect 
the very best from each of them.

As a stake young men’s leader in Boston, I remember 
having a discussion about early-morning seminary. There 
were some who felt that it was asking too much of our 
inner-city youth to attend early-morning seminary. The 
feeling was that transportation was difficult and that 
many of the youth came from families where patterns of 
seminary attendance were not present. As I listened to 
those discussions, I realized that as soon as we lowered 
the standards for those youth, we were essentially telling 
them they could not do what was expected of them. While 
perhaps motivated by a certain empathy, we were actually 
taking away their agency by lowering our expectations.  
At the same time, holding up a standard and providing no 
encouragement or support is similarly problematic. Here  
is a picture of three of those seminary students who have 
all served missions, attended BYU–Idaho, and married  
in the temple. I am so grateful for high expectations placed 
in each of these young men that taught them what  
their leaders and, more importantly, what the Lord 
knew was possible.
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would be strongly tempted to worship. …It is in 

the light of these overwhelming possibilities, it 

is with the awe and the circumspection proper 

to them, that we should conduct all our dealings 

with one another—all friendships, all loves, all 

play, all politics [and I would add, all teaching, 

advising, and working with students]. There are 

no ordinary people. You have never talked  

to a mere mortal. 

Those who have mastered the gift of developing 
others see students not for what they are today, but 
for what they can become in the future. Part of the 
answer as to how this is done may come in helping 
students have early “wins” that they can build 
upon. In my interview with Lyle Lowder, I noticed 
that while he knew he had to get his students to a 
definitive academic target, he also knew he had to 
build their confidence early so he would not lose 
them before they could see their potential.

I love Aaron Copland’s musical composition “Fanfare 
for the Common Man.”   I’d like you to listen to the 
introduction to this piece (available at: http://go.byui.edu/5 ). 

For me, as I listen first to the resonant percussion in 
the opening of the piece followed by the solitary trumpet 
entrance, then feel the growing force of the fuller brass 
instruments and percussion joining in unison—I feel  
not only man’s great potential, but our emergence from 
more common beginnings that almost certainly build  
as our recognition and confidence in who we are 
becomes increasingly clear. 

One of the responsibilities I have as the president of 
this university is to interview every new faculty candidate 
who comes to this university. One of the things I look 
for in addition to alignment with the mission and having 
a teaching focus is, “Will this individual believe in the 
potential of the everyday student?”  That happens by seeing 
the potential of our students’ and not being disconnected 
from the common man.

HOLD STUDENTS TO HIGH STANDARDS
We can help our students achieve their potential by holding 
them to high standards and high expectations. Some of 
you may mistakenly interpret my earlier counsel to build 
confidence through early wins as an acquiescence of our 



This reminds me of Brother Lowder’s comparison of 
a teacher at another institution who told his organic 
chemistry students on the first day of class that “40 percent 
of you will fail this class.” How different is that from a 
faculty member who says: “This course will be challenging, 
and I’m going to expect you to work very hard; but I’m 
going to be there with you, and we’ll do this together. I 
know you can make it.” Builders of people know the 
importance of holding high standards and then providing 
the initial scaffolding and eventually the trust to help 
students reach for a higher place.

INVOLVE ADVANCED STUDENTS
 Some of you will ask, “What about the advanced student? 
Do we just forget about him or her?” My answer is to trust 
and involve your most capable students in ways that help 
them learn to lift and build others. As you do this, I make 
you these promises. First, the overall learning in your 
classroom and the overall performance in your work area 
will improve. In the classroom, by empowering your more 
advanced student to work with a student who is struggling, 
you expand your reach to the other everyday students. 
But you also provide your more advanced student with 
opportunities to achieve a level of mastery that only comes 
when he or she is required to teach another student. This 
idea is repeated in Kris Powell’s earlier comments on the 
potential to improve the overall quality of our programs 
by involving our students. In all of this, let us remember 
President Eyring’s description of our students: “They will 
be natural leaders who know how to teach and how to 
learn… Those graduates of BYU–Idaho will become—and 
this is a prophecy that I am prepared to make and make 
solemnly—those graduates of BYU–Idaho will become 
legendary for their capacity to build the people around 
them and to add value wherever they serve.” Diversity 
of ability, when truly understood, is actually a key to the 
design of this entire university. 

I invite each of you to prayerfully consider how you can 
deepen your ability to help everyday students unlock  
their extraordinary potential.

AN INVITATION
Let me review the four areas we have discussed today: 
1) realize and remember your own humble beginnings; 
2) help students see their potential by building early 
confidence; 3) hold them to high standards and help them 
get there; and 4) involve your more advanced students in 
mentoring your everyday students. Each of these patterns 
offer powerful ways to help us realize the extraordinary 
potential of our everyday students.
But these patterns are just the start of a process that 
can happen across the university. I invite each of you to 
prayerfully consider how you can deepen your ability to 
help everyday students unlock their extraordinary potential.

In closing, I’d like to share part of President Hinckley’s 
message from the dedication of the Hinckley Building 
where he spoke about the goodness and potential of the 
everyday student at BYU–Idaho.

Now, I think we have time and I think I would just 

like to put away what I have prepared and say a few 

words further extemporaneously on this occasion to 

the student body.

First, I want to tell you that I love you. I love you kids, 

you wonderful young people of this Church. I love you…

 You don’t have to be a genius. You don’t have to be 

a straight-A student. You just have to do your very 

best with all the capability you have. You have to do 

your very best. And somehow, if you do that, God 

will open the way before you and the sun will shine, 

and your lives will be fruitful and you will accomplish 

great good in the world in which you take a part. I 

couldn’t wish for you anything better as I look into 

your faces this day… 

There is no end in sight for the good you can do. Do 

you know it? You are just simple kids. You are not 

geniuses. I know that. But the work of the world 

isn’t done by geniuses. It is done by ordinary people 
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who have learned to work in  an extraordinary way, 

people of your kind who can do these things. 

I repeat. Don’t sell yourselves short. You look in the 

mirror every morning. When you boys get up to 

scrape off the fuzz and the girls get up to put on the 

paint, you look into the mirror and say, “I can do the 

right thing today, God being my helper. And I will do it.”

Heaven bless you is my humble prayer for you.

To this good faculty who are here, I would like to say 

a word to you. Help these young people. I know you 

do. But reach a little lower to lift them a little higher. 

Be kind and generous and helpful and patient and 

encouraging. Do all that you can to stand before 

them as examples, teaching them the things, the 

disciplines that you are called upon to teach. But 

while doing so, stand before them as examples of 

faith and faithfulness and rectitude and goodness,  

I humbly pray.

God bless this great institution. May heaven smile 

upon it and all who come here and use it. May 

its name be spread for good across the earth as 

good men and women, educated here and going 

forth to serve, stand with honesty and integrity 

before the world as men and women of faith and 

accomplishment and goodness and integrity, is my 

humble prayer in the name of Jesus Christ, amen. 

I add my testimony to that of President Hinckley and 
to so many others who have made BYU–Idaho such a 
distinctive place in higher education. I hope as I’ve spoken 
today you have heard the echoes of this message in the 
words of others—from President Hinckley, to President 
Eyring, to President Nelson, Elder Oaks, and Elder Bednar; 
from Elder Kim B. Clark to John L. Clarke, to Lyle Lowder, 
Robyn Bergstrom, and Bob Wilkes, to Kris Powell and 
Steve Davis, and so many others. Each of them leaves us a 
legacy of realizing the extraordinary potential that exists in 
the everyday students of this university. May we continue 
to have the courage to dare mighty things. When we speak 
of boldness and distinctiveness, this is what we mean.  
Our ability to reach the everyday student is at the heart of 
our mission and our distinctive and prophetic destiny, I so 
testify in the name of Jesus Christ, amen.
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NICK’S STORY:
It was my senior year in college, and I had been studying 
education for over a year and a half. I anticipated putting 
into practice, as a student teacher, some of the pedagogical 
lessons that I studied at the University of Michigan. I 
excitedly introduced myself to my students. Everything 
was going well until fifth period sociology, where I met 
Nick, my most challenging student. Each day, he sat in 
the back of the class and complained, “Mr. Austad, this is 
the worst assignment and class, ever!” As a young teacher, 
filled with enthusiasm, I tried not to let Nick detour me. I 
felt that I could change even the most hardened student, 
but my disillusionment soon met harsh realities. No matter 
what I tried, Nick would say, “Mr. Austad, this is the worst!”  

After a couple of months, Nick and I eventually worked 
out a nonverbal agreement: I would no longer approach 
him, and by so doing, I would no longer have to hear his 
complaints.  As the semester came to a close, though, 
I became nostalgic about my teaching experiences 
and reflected on my successes and failures, and I saw 

Nick quietly sitting in back of the room with his usual 
disgruntled glare. I resolved to try one last time to engage 
Nick in the material, hoping his heart would change. I 
walked over to his desk and said, “Hi, Nick. Do you need 
any help?”  Without hesitation, Nick looked up and said, 

“Mr. Austad, this is the most pointless assignment ever!”  
For me, that was it! I cast all my educational training 

aside momentarily and scowled, “Why do you come to 
class, Nick?”  

Surprised by my new forceful tone, he replied, “Uh, they 
make me come.” 

“Who makes you come, Nick?”
“My parents and the principal.”
“Do, I make you come?”
“Uh, I guess not.”
“If you don’t want to be here, Nick, that’s fine with  

me. In fact, if you don’t want to come to class, I would 
prefer that you didn’t. I don’t want you here if you don’t 
want to be here.”

On the way home, I reflected on this encounter. I 
worried that I was too hard on him and that I would never 
see him again. I envisioned that he may end up in prison 
one day because of me and have my picture on his cell 
wall, and, when he did chin-ups, he would say my name. 
Ultimately, I knew that I again failed to reach Nick.  The 
next day of class, however, something strange happened. 
Nick approached me. “Mr. Austad, I really want to do well 
in your class. Is there anything that I can do to make up 
all the work that I missed?” Shocked, I told him that if 
he completed all his homework by the end of the week, I 
would accept it. He said “thank you” and went back to his 
desk. On the way home I again thought of Nick. Could he 
make up an entire semester’s worth of work in a few short 
days? Could he really change?

Two days later I was again at my desk when Nick 
approached me. “I appreciate you giving me the 
opportunity to make up these assignments,” he said.  He 
gave me a handful of papers. I was speechless. He asked if 
there was anything else that he needed to do to get an A in 
the class. I told him about the upcoming final exam, and 
that if he did well on it, he would do well in the course. He 
promised to study hard.

Teaching the One:  
A Path Out of Student 
and Teacher Apathy 
JONATHAN AUSTAD 
Department of Humanities & Philosophy



We should take more time 
at the beginning of the 
semester helping students 
to develop higher levels 
of cognitive thought, by 
teaching study skills that 
we have learned over our 
lifetimes.
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On the day of the final, I worried about Nick. He had 
worked so hard, and I feared that if he did not do well on 
the test, he would become discouraged and return to his 
hardened demeanor. Nick finished the final in twenty-
five minutes. My heart sank; he must have not known the 
answers and left the test blank. As I began to grade the 
exams, I noticed that Nick’s test was at the top of my pile. 
I quickly moved his exam to the bottom, because I was 
not emotionally ready to deal with him. But, after grading 
everyone else’s exam, I had to deal with Nick. Surprisingly, 
not only did Nick do well on the exam, he received a 
perfect score. By the time I left Milan High School, Nick 
earned the highest grade of all my students that semester. 

I have learned over the last sixteen years that stories 
like Nick’s are extremely rare. Apathetic and disinterested 
students rarely change, and I have adopted the mentality 
that I cannot reach every student and resolved to focus on 
those who are interested. I often rationalize that in each 
class there will be one-third who may love the material, 
one-third who may dislike it, and one third who may 
be indifferent. I usually decide to teach to the interested 
third and let the others simply pass their time. However, I 
wonder if this is the best attitude. Perhaps I have become 
somewhat apathetic in my teaching practices. 

METHODS ON HANDLING TEACHER  
AND STUDENT APATHY:
Ryan, Moss, and Moss in “Attacking Student Apathy” 
(2015) explain some of the challenges that college students 
face today as they come to college woefully underprepared. 

“In general, they have not been challenged and arrive with 
poor reading and writing skills,” they write (p. 282).  
High schools have not given college freshmen the 
necessary skills to read, write, and think critically. While 
this will not surprise any college professor, it is important 
to understand that we often assign coursework for 
students to read and assume that students will devote 
the necessary time to read and reflect on the material in 
a meaningful way. However, we often may not consider 
that students lack the tools to do so. Whether or not 
students will budget their time appropriately, they may 
not know how to effectively engage with the material. The 
result is that students come to class either not having 
read the material, because they could not comprehend 
it, or having read the material, but not thought about how 
it connects with larger course themes. We then spend 
valuable class time summarizing the readings rather than 
teaching deeper course ideas.

Some professors may assert that teaching students 
how to read is not within their expertise nor is it their 
responsibility; students should know how to study before 
they arrive on campus. While it is true that students should 
be better prepared for college, this belief denies the harsh 
statistical realities. True, we should not lower course 
expectations (although there is a growing national trend to 
do so).  Instead, we should take more time at the beginning 
of the semester helping students to develop higher levels 
of cognitive thought, by teaching study skills that we have 
learned over our lifetimes. It may be false to assume that 
students are disinterested because they are apathetic. While 
this could be true in some cases, it also could be that some 
students have mentally checked out, because they feel lost, 
overwhelmed, and powerless to change. 

Ryan et al. also indicate that college freshman lack 
self-awareness. “[T]hey have no self-knowledge and, as 
such, do not have appropriate and practiced levels of 
motivation and discipline,” they write (p. 282). Again, this 
is of no surprise to most college professors.  



We have become accustomed to students lacking discipline 
and motivation. This dilemma is a greater challenge than 
the last, because self-motivation must occur within each 
student. Yet, teachers can help students to find an inner 
passion through helping them to develop successful skills 
and implementing carefully crafted activities that engage 
students to critically think about course ideas so that they 
can reach Bloom’s (1956) higher levels of cognitive thought 
(e.g. analysis, synthesis, and evaluation). 

Eric Mazur’s Peer Instruction (1997) suggests that 
teachers should lecture less (only about twenty to thirty 
minutes) and provide more opportunities for students 
to engage with the course material in more meaningful 
ways. Peer instruction helps students to learn the material 
because they are required to internalize it, which is an 
integral part of BYU–Idaho’s learning model. Ryan et al. 
conclude that “The best place for initial breakthrough is in 
meaningful guided class discussion, wherein students are 
separated into small groups. However, for this approach 
to work, the student must be prepared for class” (p. 284). 
Once students learn how to effectively prepare for class, 
we can move to higher forms of learning in the classroom. 
With skills to succeed, students can be empowered to take 
education into their own hands and expand their academic 
horizons (i.e. success breeds success). 

CONCLUSION
Let me return to lessons that I have learned from Nick.  
As I reflect on what made Nick’s experience so memorable, 
I question whether stories like Nick’s are rare because 
students like Nick are rare, or if my herculean efforts to 
reach disinterested students like Nick have become rare. 
Perhaps both are true. Some students are disinterested 
and apathetic because they choose to be and others may 
appear disinterested, because they lack the tools to succeed. 
I have learned that there is no magic bullet for dealing 
with apathetic or disinterested students. There are only 
methods that work occasionally. However, striving to know 
students individually helps me to know which pedagogical 
methods to utilize under specific circumstances.  While 
there may not be a panacea to treat apathetic students, I 
can overcome my own apathy (i.e. the belief that some 
students are disinterested and cannot be reached) and do 
what I can to help individual students like Nick rise above 

their disinterest and become better scholars. Being able 
to discern how we can reach out to all our students so we 
can help them individually is key to effective teaching. 
Nick turned from one of my most challenging students 
to one of my greatest teaching successes. With renewed 
energy to reach out to seemingly disinterested students, I 
hope to have many more experiences like I had with Nick 
throughout my teaching career. Teaching, No Greater Call 
admonishes, “Part of your work as a gospel teacher is to 
help learners understand and feel Heavenly Father’s love 
for them. This cannot be done with words alone. It requires 
reaching out to individuals—those you see often, those 
you see occasionally, and those you would not see without 
making special effort. It requires reaching out to them 
whether they are cooperative, disinterested, or defiant”  
(p. 35). May this ever be our charge.
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Reaching Everyday 
Students One by One
STEVE K IMPEL
Department of Health, Rec & Human Performance

In the New Testament we read various accounts of an 
understated miracle performed by the Savior as He walked 
with Jairus to visit his dying daughter. The image is one 
of the Savior walking through a tightly packed group of 
people. Suddenly, the Savior stopped and asked, “Who 
touched my clothes?” (Mark 5:30). To his disciples, this 
was a surprising question because of the number of people 
in the crowd and their proximity to Jesus at that moment. 
Peter said, “Master, the multitude throng thee and press 
thee, and sayest thou, Who touched me?” (Luke 8:45)  Such 
sensitivity on Jesus’s part was as incredible then as it is now, 
but His capacity for charity and service are two qualities we 
as faculty may seek in a quest to reach the “one.” 

As BYU–Idaho continues a steady upward course to 
serve more students and raise the quality of education 
(Clark, 2005), faculty will increasingly find themselves 

“pressed” by the multitude both in and out of the classroom. 
This provides both a challenge and an opportunity. 

How can BYU–Idaho simultaneously increase 
enrollment and make the quality of experience more 
personal for the everyday student? These goals would, 
at first glance, seem mutually exclusive. By traditional 
thinking they are not compatible at all. This is because 

traditional views on teaching focus on faculty needs and 
content delivery. However, at BYU–Idaho, we might view 
teaching as an opportunity to minister, and academic 
content as the vehicle for developing disciple-leaders and 
building the Kingdom of God. 

Last summer I had a unique opportunity to interview 
a number of faculty, staff and administrators. In my 
interview with Academic Vice President Henry Eyring, he 
encouraged me to read A Steady Upward Course. As I read, 
I had a feeling that I could play a small but important part 
in fulfilling those prophesies, if I was diligent and willing 
to be led by the Lord in my teaching. I felt it was important 
to counsel with the Lord to determine how He would have 
me develop a teaching style to reach everyday students one 
person at a time. 

MENTORING DISCIPLE LEADERS 
In David A. Bednar’s inaugural response he taught that 
everyone at Ricks College was a teacher (Bednar, 1998). 
Nothing has changed. One of the most rewarding parts 
of my teaching ministry are Friday meetings with a 
member of our teaching team and our teaching assistants 
as we prepare the things the TAs will help teach in the 
upcoming weeks. Each TA is a former student of the 
class who demonstrated passion for the subject, diligence 
in preparation, and professionalism in behavior. These 
character traits allow us to give them significant 
responsibilities both in the classroom and in activities they 
help with to prepare for the class. If you were to visit the 
classroom you would see that it looks similar to a team 
presentation in a conference or clinic. Although they don’t 

Special invitations to students provide a 
teaching or leadership experience that not 
every student will pursue or qualify, but they 
are opportunities for everyday students who 
have a passion for the course and diligence 
that goes beyond the average.
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always speak to the entire class, they have the latitude to add 
to the discussion or clarify anything I might have missed. 

Our TAs also serve as a sort of advisory board  
for course curriculum in those Friday meetings. Student 
perspective is a tremendous, yet underused, resource  
in course development. Seeking ways of involving students 
in meaningful course development activities is one of  
the ways I have tried to model building students while 
they are here. 

REACHING THE EVERYDAY STUDENT BY 
SPECIAL INVITATIONS
Special invitations to students provide a teaching or 
leadership experience that not every student will pursue 
or qualify, but they are opportunities for everyday students 
who have a passion for the course and diligence that goes 
beyond the average. Identifying those students is not 
usually difficult. Sometimes it has been as easy as praying 
to be shown which students to encourage, followed by 
some creativity to determine what special invitation  
would be appropriate.

Once I had a feeling that a student could benefit from 
giving a class presentation. I couldn’t offer extra credit; 
nevertheless, the student was pleased to have been asked. 
When I introduced her topic to the class and explained that 
the reason for the presentation was her diligence and that I 
was interested in learning from her, I sensed several in the 
class wished they had been selected. Being allowed to speak 
to the class became an honor, not a class-wide assignment 
of drudgery where some individuals fail to strive above the 
minimum requirements. 

I’ve repeated this a number of times over the years, but I 
don’t do it every semester; it simply depends on whether I 
have someone I feel would benefit from the experience. I’ve 
never had a student turn me down and every one of them 
has hit a homerun with a 12 to 15 minute learning activity 
they created after receiving well-defined parameters.

One year I had a student who stuttered when she 
talked and I could tell she had some self-confidence 
issues. Ironically, I had a feeling I should invite her to 
serve as a TA; however, I was reluctant to ask because she 
would have to talk in front of groups of students to do 
this. Nevertheless, I invited her and she developed into an 
effective TA. Later, I recommended that she get involved 
with the Student Activities program in a similar role. Over 
the few years, I’d see her from time to time and I began to 
notice she was not stuttering when we talked. I asked her 
about it, and she said, “Well, not around you I don’t.”
It’s difficult to explain how I felt when she said that. I’m 
confident her stuttering problem still persisted on some 
level, but I observed the confidence she began to have after 
receiving a meaningful special invitation.

EMUL ATING THE SAVIOR
Like many classes on campus, students in my class will say 
just about anything. A few years ago as we were beginning 
class, a female student said (in front of everyone), “Brother 
Kimpel, I had a dream about you last night.” Although I 
was a bit concerned about what was to follow, my fears 
dissipated as she continued, “I had a dream that I was 
drowning and you saved me. You gave me a hug and said 
it would be alright.” I’m not Joseph in Egypt, but even I 
can see what that dream could mean and how students 
sometimes perceive teachers as foundations of safety in a 
world that grows ever more uncertain. It’s possible there 
are students who have similar feelings about many teachers 
across campus, but may be too embarrassed or shy about 
sharing that vulnerability. Such reluctance is like the 
woman who touched the border of the Savior’s garment. 
Luke recorded, “And when the woman saw that she was 
not hid, she came trembling, and falling down before him” 
(Luke 8:47). She had complete faith to be healed but was 
reluctant to face the Savior. 

Most classes seem to have at least a few students who 
have much to offer, but are reluctant to put themselves 
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forward and hide their lamp under a bushel. As class 
enrollments increase, it will become more challenging to 
identify these students unless it becomes a conscious  
effort on the part of faculty members. One key to being 
better able to identify such students is to increase our 
capacity to have true charity. 

If we become filled with charity we shall be like the 
Savior (Moroni 7:48) who was able to perceive one 
woman’s touch in the midst of a throng of people. A 
prayerful effort to develop greater charity will no doubt 
result in an increased sensitivity to the still, small voice 
directing us to reach out to a student who needs our 
personal touch the most in that moment.  

IN THE HOLLOW OF HIS HAND
As BYU–Idaho continues to grow, many of us worry about 
keeping the Spirit of Ricks alive on both an institutional 
level and in our individual teaching ministries. When I 
begin to feel “pressed by the multitude,” I am encouraged 
to remember that I don’t have to try to reach every student 
in each of my classes on a deep level. Our students have 
enrolled in BYU–Idaho classes as part of the Father’s 
larger plan to fulfill His purposes; therefore, they are in the 
Hollow of His hand. All He requires of teachers are diligent 
efforts to love, teach, and serve, and He will make up the 
difference. He makes up the difference with the combined 
talents of all BYU–Idaho employees. Nobody can do this 
work alone, because no single person possesses all the 
gifts and talents necessary. “For all have not every gift 
given unto them; for there are many gifts, and to every 
man is given a gift by the Spirit of God”  
(Doctrine and Covenants 46:11). 

We have been encouraged to collaborate as teaching 
teams to better our course content and teaching activities. 
While this is certainly important, I’ve found that informal 
conversations with other faculty members regarding 
students we have in common has been a gratifying 
experience. On several occasions one colleague and I have 
talked about such students. There was never a goal in these 
discussions; these students’ talents or passions just came 
up in conversation. However, each conversation typically 
resulted in me feeling more connected to the student and 
having some ideas of things I could do to engage them 
more or provide a special invitation.

PROPHECIES FULFILLED
As we strive to lift our students and love them, the  
Lord will help us and them fulfill the purposes he has  
for them. In speaking to BYU–Idaho students Elder 
Henry B. Eyring prophesied,

“The day will come that that capacity to influence people 

around you for good will have you singled out as one of 

the great leaders in whatever place you’re in. They will 

not quite know why, but you will know that the reason 

you are being singled out is not because of your innate 

gifts as a leader, but because you have done what the 

Savior would do—learned how to, and did, reach out to 

those around you to try to lift them, to help them to be 

better.” (Eyring, 2001)

While this applies to our graduates, I think it is equally 
true for faculty. What an amazing place BYU–Idaho is! In 
our respective roles in fulfilling the prophecies given to 
BYU-Idaho, we faculty have the opportunity to stand in the 
Savior’s place each day as we seek to increase the number 
of students we serve on a more intimate and personal level.  
He is the Master Teacher. The more we seek to acquire His 
attributes and come to see these students as He sees them, 
the greater capacity we will have to achieve this noble goal. 
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One by One:  
His Hands, His Touch
GREGORY PALMER
Department of Religious Education

Certainly He’s trying to tell us something; the teaching has 
the emphasis of multiple witnesses:

Matthew 18:11-14 “How think ye? If a man have an 

hundred sheep, and one of them be gone astray, doth 

he not leave the ninety and nine, and goeth into the 

mountain, and seeketh that which is gone astray? 

And if so be that he find it, verily I say unto you, he 

rejoiceth… Even so, it is not the will of your Father 

which is in heaven, that one of these little ones should 

perish.” (Emphasis added.)

3 Nephi 11:14 and 15 “Arise and come forth unto me, 

that ye may thrust your hands into my side, and also 

that ye may feel the prints of the nails in my hands 

and in my feet, that ye may know that I am the God of 

Israel, and the God of the whole earth, and have been 

slain for the sins of the world. And it came to pass that 

the multitude went forth, and thrust their hands into 

his side, and did feel the prints of the nails in his hands 

and in his feet; and this they did to, going forth one by 

one until they had all gone forth and did see with their 

eyes and did feel with their hands and did know of a 

surety and did bear record.” (Emphasis added.)

3 Nephi 17: 21 and 22 “And when he had said these 

words, he wept, and the multitude bare record 

of it, and he took their little children, one by one, 

and blessed them, and prayed unto the Father for 

them. And when he had done this he wept again;” 

(Emphasis added.)

Ether 3:6: “And it came to pass that when the brother 

of Jared had said these words, behold, the Lord 

stretched forth his hand and touched the stones one 

by one with his finger. And the veil was taken from off 

the eyes of the brother of Jared.”  (Emphasis added.)

“Even though multitudes followed after Him, [Christ’s] 

ministry always consisted of blessing people one 

by one.” (Carlos H. Amado, “Christ the Redeemer,” 

General Conference, April 2014)

He whom God has chosen as prophet and presiding high 
priest for our day and time leaves meetings,¹ cares for the 
widow ² reaches for the one.

Those types of experiences that reach and that touch 
usually begin by seeing people differently; seeing them 
through the eyes of the Master. C. S. Lewis wrote:

It is a serious thing to live in a society of possible 

gods and goddesses, to remember that the dullest 

and most uninteresting person you can talk to may 

one day be a creature which, if you saw it now, you 

would be strongly tempted to worship… There are 

no ordinary people.  You have never talked to a mere 

mortal. Nations, cultures, arts, civilization—these 

are mortal, and their life is to ours as the life of a 

gnat. But it is immortals whom we joke with, work 

with, marry, snub, and exploit… Next to the Blessed 

Sacrament itself, your neighbour is the holiest object 

presented to your senses. (“The Weight of Glory,” 

(1949) pp. 39-40.) 

In our setting, it might help to imagine sartorially tragic 
leggings exchanged for celestial robes or too-stubbly chins 
later celestially crowned.

Here is a story, my offering, representative of hundreds, 
probably thousands that happen across this campus: I 
saw Zach in the common area of the Austin, a place 
usually reserved for stressed-out engineers vectoring and 
whatnot. My heart recognized him before my mind did. I 



knew instinctively that I liked him. I began to flip through 
the Rolodex in my mind–I couldn’t find a name, but 
remembered I had him as a pre-missionary in Mission Prep, 
but recognized a more confident set to his countenance; 
he was now a returned missionary. I saw his eyes flash in 
recognition and a warm handshake quickly turned to one  
of those manly hugs.

This was Zach Bendixen. What I didn’t remember then, 
some of which I wouldn’t have known, was that in 2012 
he was a struggling student, unsure, and foundering in his 
attendance. This is Zach’s story in his words:

When you first met me about four years ago, I didn’t 

really want to be here in Rexburg. I let my attitude 

affect my choices. I wasn’t actively attending my 

classes. I would stay up late playing video games and 

watching TV, and I didn’t go to church as often as I 

should have. I was wasting my time. I had roommates 

who were great at trying to get me to come to church 

and to help me to use my time effectively, but I 

honestly didn’t want any of their help or anything to 

do with BYU-I. I was debating on whether or not to 

go on a mission, but I really didn’t want to, but for 

some reason I decided to take a mission prep class. 

You happened to be my professor, but as I had done 

in past classes, I didn’t show up for class. I didn’t 

wake up on time to go to class at 9 am because I was 

always up so late. Instead of just leaving me to fail 

however, you went out of your way to get me to  

class because you wanted me there and knew that 

was where I needed to be. You treated me like the one 

lost sheep of the flock. 

You reached out to me and invited me back to class. 

You, as the Savior does, told me it would not be easy 

for me after having missed so much to be able to 

pass the class, but promised me that if I did as you 

asked and was perfect in attendance from that point 

on that I would be able to pass the class. I ended 

up passing the class and learned so much from 

attending and feeling the spirit that was present in 

those discussions on missionary work and how we 

can prepare ourselves to be missionaries. I can’t say 

that I was immediately changed and stopped making 

the mistakes that I had been making when I decided 

to go to your class and to change, but it was a step, 

one that I had needed to get me closer to the path 

that I needed to be on. I am who I am today because 

of the love of my friends and family, those who 

didn’t give up on me despite my wrong doings. If 

we are to reach out to the one, we need to do so in 

love. It’s the small and little things that bring about 

great things. The little daily decisions determine our 

commitment to follow the Savior. I guess I could say 

the thing that has changed most about me has been 

my testimony of the Gospel of Jesus Christ and the 

power of the atonement to enable us to become 

more like the Savior. (e-mail correspondence with 

the author, used with permission)

Zach went on to serve well as Elder’s Quorum President 
in his campus ward.

CaraMia Schaefer, mother of some current BYU–Idaho 
students, tells of the reaching of her seminary teacher: 

I grew up as an only child in a single parent, inactive 

home. In September of 1980, I was an incoming 

freshman at South High School. I was so excited to 

be a part of the released time seminary program! I 

was assigned to a wonderful, brand-new seminary 

teacher’s class. I had no idea the impact this 

placement would have on my life. It wasn’t long 

before I realized just how brightly “fate” had smiled 

upon me. The spirit in that classroom was tangible. 

The lessons were engaging and inspiring. My 

teacher had a testimony, a real one. And there was 

no doubt in any of our developing freshman minds 

that he loved the Savior. And exemplified Him. He 

knew all of our names almost instantly, and made  

us feel like we were all his most important student. 

We knew him and we loved him. He shared his life 

with us too. He got married and we rejoiced with 

him. He experienced a tremendous loss and we 

cried with him. He was the epitome of humanness 

and spirituality all rolled into one. He made living 

the gospel something we wanted to do, not 

something we had to do.

Then one day, he issued us a challenge, a challenge 

that I’m sure he knew, if we accepted, would be a 

turn key to our personal conversion. He asked us (in 
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a way only this wonderful, brand new teacher could 

ask), with sincere love and tenderness, to spend some 

time on our knees and to ask for our own witness to 

know if the church was true. 

I thought a lot about that assignment. Believing and 

living the gospel had always come easy for me, but 

did I KNOW? For the first time in my life I actually 

asked the question, out loud, on my knees. “Heavenly 

Father, IS the church true?” I got in my bed and I 

waited. And I listened. It was dark and still in my 

room. Suddenly I was filled with a familiar feeling; 

the feeling that had often accompanied me in Primary 

and at Mutual and walking myself to church on 

Sundays; that happiness that radiated from my chest, 

out to the tips of my toes and fingers; that warmth of 

the Spirit. And I heard, “You already know.”

This wonderful, brand-new seminary teacher issued 

a challenge to his freshman class in 1980. Although 

there were many in that class, I was one of the 

fortunate ones to have been there. It didn’t feel 

like a group challenge. It was personal, just like the 

Savior would have done it. He taught the masses, 

yet reached the one. It changed my life.  I am now 

married in the temple. I have three children who have 

also married in the temple. I have had the honor of 

sending three (soon to be four) missionaries into 

the field and have stayed the course of activity in 

the church. When I have doubts or feel uncertainty 

regarding the church, I remember that challenge, and 

that night perfectly. “You already know”. CaraMia 

Schaefer (e-mail correspondence with the author, 

used with permission)

There are principles in there: We must prepare diligently, 
invite the spirit, and  inspire, consistent with our Mission 
Statement, deeper testimonies of the Restored Gospel.³ 
Those are bedrock, but even with those essentials in place, 
not much seems to happen without a personal caring ⁴ 
being communicated. And then there should certainly be 
the extension of the challenge to act, whether that’s to  
gain a testimony or to get an “A” on an Anatomy and 
Physiology test.

Elder Richard G. Scott (1929-2015) always admonished 
us to write down the revelations the Lord gives us. He 
shared the story of receiving revelation during the rough-
hewn lesson of a humble priesthood teacher in Mexico.⁵ As 
an addendum to the story, a friend told me of Elder Scott 
visiting his home sacrament meeting, telling that story, and 
commenting that one of the notes he made from that day 
is, “It isn’t about you, Richard.” Think of it. One of fifteen 
such men in the entire world recognized that heavenly 
dependence. We too must recognize the joy of being made 
an instrument in His hands,⁶ and that when a difference is 
made, eyes are opened, a heart is touched, it’s always Him 
doing the reaching.

But what joy to be used by Him. I believe that is what He 
would have us do here in this amazing place. It may well be 
why we and the students are here, guided by His hand.

 1.  It may be wise not to begin to enumerate, but here’s one to start, “The Faith of A 
Child,” Ensign, November 1975

 2.  Even harder! Let’s start with (“Thomas S. Monson, man of action, man of faith; 
always on the Lord’s errand,” Ensign, February 1986):”When he later became 
bishop of that very Sixth-Seventh Ward into which he had been born and raised, 
he had 1,060 members, including some 85 widows and the largest welfare load in 
the Church.
Many may know that young Bishop Monson took a week of his personal vacation 
time every Christmas season to visit all of those eighty-five widows in his ward. 
Many may not know that for the first several years the gift he would take them was 
one of the Barred Plymouth Rock or Rhode Island Red hens raised and dressed out 
by him in his own poultry coops. And although it has been more than thirty years 
since he was released as their bishop, President Monson has taken a gift and visited 
every one of those widows every Christmas for as long as each has lived. Some in 
their final moments have spoken to family members of where he stood in the room 
and what he said and how very much they loved him.”

 3.  See “Attributes and Approaches of Effective Gospel Teachers,”Religious 
Educator, Kendel Christensen and Lloyd D. Newell, Vol 13, no 2, 2012, 89

 4.  “caring” in one form or another shows up as an attribute of effective teachers 
with impressive frequency in much of the literature on the scholarship of teaching, 
including Barbara E. Walvoord’s fine work, Teaching and Learning in College 
Introductory Courses (Blackwell Publishing, 2008)

 5.  “I vividly recall how a humble Mexican priesthood leader struggled to 
communicate the truths of the gospel in his lesson material. I noted the intense 
desire he had to share those principles he strongly valued with his quorum members. 
He recognized that they were of great worth to the brethren present. In his manner, 
there was an evidence of a pure love of the Savior and love of those he taught. “His 
sincerity, purity of intent, and love permitted a spiritual strength to envelop the 
room. I was deeply touched. Then I began to receive personal impressions as an 
extension of the principles taught by that humble instructor. They were personal 
and related to my assignments in the area. They came in answer to my prolonged, 
prayerful efforts to learn. “As each impression came, I carefully wrote it down. In 
the process, I was given precious truths that I greatly needed in order to be a more 
effective servant of the Lord.” (Richard G. Scott, “To Acquire Spiritual Guidance,” 
Ensign, Nov. 2009, 7)

 6.  (See Mosiah 23:10, Mosiah 27:36, Alma 17:11, Alma 26:13, Alma 29:9,   
Alma 35:14).
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Not long ago, I found a copy of a paper I had written as a 
new graduate student preparing to teach first-year writing 
at BYU.  In this paper I described what it was like to be 
a new freshman jumping into college for the first time. I 
recalled my fear and excitement about living on my own, 
meeting new friends, and encountering new things.  I also 
described the challenges of learning the foreign language 
of academia. Fortunately, I found teachers that year whose 
individual attention made a big difference in my college 
experience. Their willingness to tutor and encourage me 
laid the groundwork for my success as  a student and in my 
career farther down the road. In addition, their enthusiasm 
for what they taught infused my own life with new light 
and meaning, giving me the desire to “pay it forward” to 
future students.  I believe that this desire to reach out to 
individuals and to bless their lives with opportunities for 
enlightenment motivates most of us here at BYU–Idaho.  
According to the university’s mission of creating disciple 
leaders, we have a great opportunity to impact those we 
teach for a lifetime.

In his all-employee meeting earlier this year, President 
Clark Gilbert invited us to “realize the extraordinary 
potential of our everyday students.” He suggested four 

approaches to do this: keeping in  mind our own humble 
beginnings; helping students recognize their potential 
before they see it themselves; holding them to high standards 
and expectations; and involving capable students in 
helping and building others. As a graduate student looking 
back, I could already recognize some of these elements in 
the ways my most effective mentors had helped me.

For instance, my most influential undergraduate 
professors were willing to help me recognize potential 
I didn’t know I had. As is true for most of us, we don’t 
know what we don’t know until someone opens our eyes 
to new possibilities. In my naïveté, I hoped that I could 
convince my professors that I knew what I was talking 
about mostly by sounding like I did.  Instead of dismissing 
my sophomoric efforts with the grades they deserved 
and moving on, however, those teachers gave me explicit 
feedback and invited me to come talk to them about how 
I could improve. One religion professor went line by line 
through my paragraphs and showed me how to make my 
ideas more coherent and focused.  I remember him sitting 
at his desk with a red pencil, patiently drawing lines and 
explaining how to create effective transitions. I had thought 
I was an adequate writer, but his detailed instruction 
helped me see how I needed to improve.  Not only this, 
though: his concern for my growth and the interest he 
showed in my welfare outside of the classroom helped me 
to value even more what he was teaching in the classroom. 
His class provided a revelation about The Book of Mormon 
and how it could rank as truly great among all of the other 
great books I was reading in college. The insights he helped 
me to discover still resonate with me.

The Scope of Our 
Reach
SUSAN THOMAS
Department of English

You challenge them to  
re-read texts; to re-examine 
an argument’s assumptions; 
to re-think their relationships, 
biases, and politics.
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In a similar situation, another teacher wrote copious 
feedback on a short story analysis I had turned in. My 
attempts to give my paper credibility and authority 
continued to result in excessively complicated language.  
He showed me how my flowery, imitative style tended to 
multiply words and obscure what I really wanted to say. 
After providing guidelines for improvement, he invited 
me to revise and resubmit my paper.  I still remember 
the spot I was sitting in the Harold B. Lee Library as I 
contemplated my revision.  Enlightenment expanded my 
mind as I gazed over the quad from the window where I 
sat. A new vista opened to me as I discovered these tools 
and began to use them.  I have saved that paper revision 
as well as the first draft with its feedback because they 
marked a turning point in my college career; I occasionally 
share them with my own students to show process.  My 
professor was willing to hold me to a high standard, even 
though he could have accepted my mediocre results and 
not taken time to mentor me. His influence continued 
across semesters, and he later advised me as I grappled 
with changing my major. His willingness to share personal 
insights from his own undergraduate experience again 
made an important impression, supplying helpful guidance.  

As he observed my academic development, 
he recalled his own humble beginnings and 
considered how sharing them with me might 
be helpful. Neither of these professors was 
ever too busy or self-important to meet with 
me and answer my questions.

The result of the individualized attention 
and concern I received as a student planted 
in me a wish to be the kind of teacher that 
could in turn cultivate the desire for lifelong 
learning in others. When he met with our 
college to discuss his vision for BYU–Idaho, 
President Gilbert described the fact that it was 
his undergraduate experience at BYU that 
made him want to become a college professor 
so he could help students have the same kind 
of spiritual and intellectual transformation 
he had experienced. Likewise, in a Campus 
Conversation Lecture sponsored by the 
Faculty Association, David Pulsipher depicted 
his joy in new discovery as a student:

[A]s I entered BYU, it was as if someone suddenly 

turned on the lights and threw open [the world 

of academic possibility]. It was a spiritual and 

intellectual wonderland, as I was introduced to 

spheres of language and ideas and truths that I, to 

borrow a phrase from Moses, “never had supposed.” 

Desirous to continue to experience the excitement of 
academic engagement, Brother Pulsipher came to BYU–
Idaho where he could continue to engage in learning and 
teaching. “Joy and wonder are infectious things… [A]
s I shared what I was studying, and even recruited a few 
students to help with the research, I watched as many of 
them experienced similar ‘revelations’ of truth, which 
merely added to my joy.”  In taking the transformative 
experiences of his “humble beginnings,” Brother Pulsipher 
now gives individual students opportunities to have the 
same kind of educational development that he had and 
continues to nurture through his own example of life-long 
learning. Having tasted of the fruits of learning by the 
Spirit, which have “enlighten[ed] [our] minds… fill[ing] 
[our] soul[s] with joy” (D&C 11:13), as faculty we naturally 
want to help our students to taste of this fruit as well.   
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I am certain that these patterns of reaching out to “the 
one” continue regularly here at BYU–Idaho, so I asked my 
students to supply some examples from their interactions 
with their professors. One student reported that her 
health teacher would take time to explain how his course 
content could help not just the body, but also the spirit 
and the mind.  She felt that he cared for her well-being as 
an individual and wanted to see her grow in all ways, not 
just academic. “I have learned that I can do hard things 
and that when I have a goal, it is so much easier to make 
improvement. My outlook on life has changed because 
of [this teacher],” she said. Another student said that he 
had felt inadequate at the beginning of one of his classes, 
but that with the professor’s individualized help, he now 
countered his fears of failure with confidence. He felt he 
had become not only a better student, but a better person.  
Suffering from a debilitating health problem, another 
student said that she appreciated her instructor’s support 
through the semester and knew she truly cared about her 
success, which convinced the student not to give up. I’m 
sure we could all add many more examples of professorial 
care and individual concern to this list.

As teachers at BYU–Idaho, we describe our roles in 
different ways—as educators, facilitators, nurturers, guides, 
shepherds. Dee Fink (2003) suggests another metaphor 
we might use to consider our teaching goals, that of 
helmsman*, guiding a raft of students (who are also the 
oarsmen) through the rapids of exhilarating learning. In 
order to do this successfully, 

“everyone needs to discover one another’s spirit in 

the process of learning and to discover the subject 

and what is to be learned about it.  The helmsman 

in particular must discover what each individual 

is capable of and what the group is capable of 

collectively.  The rowers (students) must discover 

what they themselves are capable of, what the 

others are capable of, what the leader is capable of, 

and how they can increase all those capabilities by 

working together as members of a spirit-discovering 

team with faith in one another.” 

The efforts we pour into our individual students can 
expand into an integrated effort on the part of the entire 
team as all members take renewed responsibility to learn, 

lead, and serve in the educational experience. Here at 
BYU–Idaho, that means that students can also learn the 
role of becoming disciple leaders, learning by the Spirit, 
reaching out to lift and lead others, and going forward to 
take the place at the helm of their own rafts of learning 
and responsibility. 

Showing love to those we teach is perhaps the best way 
we can inspire them to reach the potential they bring with 
them.  We can teach them to be disciple leaders by doing as 
Christ did. President Uchtdorf said in the October General 
Conference, 2010, “Christ did not just speak about love; He 
showed it each day of His life. He did not remove Himself 
from the crowd. Being amidst the people, Jesus reached out 
to the one.” As we teach at this student-centered university, 

“reaching out to the one” can inspire students to become 
those who will guide and serve a new generation of God’s 
children. Jacob Spori prophesied that “The seeds we are 
planting today will grow and become mighty oaks, and 
their branches will run all over the earth.” We never know 
the scope of our reach when we reach out to the one.

 * Fink apologizes for the masculine title and acknowledges that it could be made 
more gender-neutral, but then it would no longer be the term that is actually used 
on the water and therefore, to his mind, not as effective.
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The publication committee took 

a different angle on the Fall 

issue of the BYU-I Perspective 

magazine. They wanted to give 

a few faculty the opportunity 

to briefly answer the question, 

“How do you ‘reach the one’ in 

your classrooms or working 

with students?”  Following are 

their brief responses. You can 

read more in the online version 

of the Perspective magazine.

HECTOR BECERRIL-GARCIA,  
DEPARTMENT OF CHEMISTRY

During winter semester I tried something new with my office 
hours. I figured that mentoring students is one of the most 
important parts of my job, and so I decided to let that show. 
I looked really hard at my schedule and came up with a good 
number of appointment slots, thirty minutes each. I drew up a 
spreadsheet showing one week of appointments, printed a few 
copies with different dates, and put them on a clipboard.

I brought the clipboard to class and said: “I’d love to 
meet with you in my office. Here are some times when I am 
available.” The response was phenomenal! I started this about 
mid February (when the idea first came to me) and I was 
booked solid until the end of the semester. 

I was happy to see that my students kept their appointments 
about 95% of the time. I got to know them very well. I found 
that many did not need much chemistry help, but they mostly 
needed to know that I cared for them individually, and that I 
understood that it was hard for them, and that they were doing 
their best. I did teach some chemistry at our meetings, but 



predominantly we discussed how to 
study, how to take good notes, and 
how to learn more deeply by teaching 
and explaining concepts to others (or 
to the Kleenex box if necessary), but 
always teaching. 

That winter semester promised to 
be very hard with four preps, three 
of them being senior level. However, 
these student visits became a great 
blessing for me. I looked forward to 
their coming and I enjoyed my work 
much more. I did have to manage my 
time wisely and seek to be efficient, 
but I knew when my students were 
coming and felt more in control.  Also, 
there were no F’s and only one D that 
winter. This is very rare. I am very 
grateful that this idea came to me 
one early morning back in February, 
and yes, I am continuing the practice.

JARED BOWDEN, 
DEPARTMENT OF CHEMISTRY

A recent experience reminded me of 
our sacred stewardship to reach out 
and build up the one. I frequently 
send out e-mails when a student 
misses an exam, fails to turn in a 
significant assignment, or his or 
her grades appear to indicate the 
possibility of failing my course. A few 
weeks after one such e-mail, I had a 
student respond to my invitation to 
come by and visit with me about how 
to improve her learning experience 
and pass the course. When she came 
to my office, she complained that, as 
a first semester international student 
from Tanzania, she had never used 
the many technologies that even 
veteran faculty can find challenging 
to navigate. She had failed to submit 

several assignments as a result, and 
even missed an electronic essay used 
as the mid-term of the course. In her 
small town in Africa, teachers knew 
students’ names, and assignments 
were submitted in person and on 
paper. Sensing there was more to 
the problem, I asked her about her 
experience here in America and 
at BYU–Idaho. I discovered she 
had not been able to connect with 
her busy roommates, and had not 
found anyone to befriend her in any 

classes or her ward. She was feeling 
alone without others to assist her in 
learning the ropes of college life. I 
found that she is the oldest child 
in her family, and the only one ever 
to leave her country or go to college. 
She was lonely and afraid and lost 
in the vast masses of students at 
BYU–Idaho. 

After talking about family, home, 
hopes, and dreams, we discussed her 
career plans to become a biologist 
and return home to do research in 
her hometown - a region rich with 
biological diversity and research 
opportunities. We took time to learn 
the technology and design equitable 
opportunities that would allow her 
to complete and submit coursework 
(largely already done, but not 
submitted). I believe that part of our 
role as teachers is to remind students 
who they are, and inspire them to 
seek to become what the Lord would 
have them be, so they can build up 
the kingdom of God wherever life’s 
footsteps take them.
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RON KINVILLE,  
DEPARTMENT OF CONSTRUCTION 

MANAGEMENT

As Elder Bednar spoke to the employees of the 
university in January of this year, he mentioned 
an example of “reaching the one” on a trip to 
Home Depot. Elder Bednar said that his original 
intention for going to the store may have been to 
purchase nails, but the real reason he was there 
was to meet and answer the questions of a person 
who approached him seeking counsel. When 
that person asked Elder Bednar for a moment 
of his time, right there in Home Depot, Elder 
Bednar’s response was, “that’s why I’m here.”

Since listening to that talk, whenever students 
approach me and ask to speak with me, my 
response has become, “That’s why I’m here”… 
and I mean it. I immediately put aside whatever 
else I may be doing and focus on that student. 
This simple change of perspective has opened 
the door to many opportunities to connect with 
and assist students, and to reach out to the one 
who may need my help. After all, that student 
may be the reason I’m here in Rexburg.

CURTIS NELSON,  
DEPARTMENT OF MATHEMATICS

Once, when I was twelve, I was waiting in a living room with 
Brother Cloward.  Brother Cloward had a terminal illness and 
had medical devices attached to him. I watched as he made a 
great effort to stand and walk over to me.  He shook my hand and 
thanked me for being there. Brother Cloward made the point, and 
possibly painful physical effort, to acknowledge me as an individual. 
Though a young boy, that day I felt respected and valued. I had 
an increased desire to serve and do good. Since then, a handful of 
teachers and friends have influenced me in similar ways by how 
they have treated me. As a teacher at BYU–Idaho I am humbled 
by the position, charge, and opportunities I have to seek after and 
influence the one. I’m grateful for those who have sought after me, 
and hope a defining characteristic of BYU–Idaho and my own 
courses will be the importance of the one. 



SAHAR QUMSIYEH,  
DEPARTMENT OF MATHEMATICS

Students put more effort into a course and do better overall if 
they can sense the teacher’s love and concern for them. Reaching 
out to students is especially needed when teaching challenging 
topics. As teachers, we can have a great influence for good in the 
lives of our students. We do this by being a good example to them, 
and making some effort to reach out to them on a one on one 
basis. A few things you can try to do is greeting a student when 
you see them, trying to remember their name, sending them an 
email, asking how they are doing, and genuinely trying to help 
them succeed. You can have a personal interview with students 
who don’t seem to be doing well in the class, make suggestions 
on how they can improve, and offering them additional help. 
What I found works best with struggling students is to notice any 
improvement in their progress and make sure you compliment 
them on it. Be patient; students don’t know everything you know 
about the topic. If it doesn’t work to explain something one way, 
try another way. 

REX BUT TERFIELD,  
DEPARTMENT OF RELIGION 

As I have students write papers, I try to engage them one-on-one 
in the feedback. During group work, I try to engage with the 
smaller groups and particularly note those who are a little reticent. 
I look for students who seem disengaged and make an attempt to 
reach out to them. It also helps to ask students what is going on 
in their lives from time to time. I hope that conveys to all of the 
students that I really am interested in them and love them. 

GREG L . KLINGER,  
DEPARTMENT OF AGRICULTURE AND LIFE SCIENCES

Students come to my office at surprising regularity to ask 
for medical advice. I understand these impromptu teaching 
moments are motivated by practical and/or fiscal origins and are 
not evidence of ‘reaching the one.’ Most of these conversations 
involve some joint injury, upper respiratory symptoms, or 
gastrointestinal illness; however, many of these unsolicited visits 
result in the student sharing some very vulnerable and heartfelt 
insight into their lives. In the setting of mutual trust, respect, 
love, and expectations, something powerful happens. Real 
impact, shared impact occurs. Whether in the classroom, work 
environment, or while discussing the mysterious appearance of 
a vesicular rash, reaching the one is not a sophisticated academic 
or psychological endeavor. It is a matter of love and concern. It is 
not measured by time, but it takes time. Reaching the one may be 
more about giving of ourselves than reaching for others.     

BE PATIENT;  

STUDENTS DON’T 

KNOW EVERYTHING 

YOU KNOW ABOUT THE 

TOPIC. IF IT DOESN’T 

WORK TO EXPLAIN 

SOMETHING ONE WAY, 

TRY ANOTHER WAY. 
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ADAM BALLIF,  
DEPARTMENT OF MUSIC

Using a variety of questioning techniques in class allows more 
students to participate. I don’t always know what their answers 
will be. During those unknown moments in class is when I 
find some of the most valuable insights into each student. 

REBECCA A . ROESLER,  
DEPARTMENT OF MUSIC

One of the greatest teacher-joys I experience is observing 
students do things that enrich each other’s lives. I strive to 
structure students’ educational experiences in such a way that 
they can learn from one another and provide each other gifts 
only they have to give. When students engage in meaningful 
projects together which contain both structure and choice, 
guided by clearly-defined goals, they have the opportunity 
to contribute individually in meaningful ways, and I have 
the opportunity to catch them in the act. The result of each 
student’s contribution is often far better than anything I could 
have constructed solely on my own.

SCOT T MARTIN,  
DEPARTMENT OF PSYCHOLOGY

We are children of God. Nothing is more important or 
descriptive.  As children of God we have a perfect Father.  We 
have a potential greater than anything we can fathom.  We are 
His children, and nothing else really matters. This truth is not 
born of science, but remarkably clarifies how I am to reach 
each person I encounter—see them as our Father does and 
treat them as He would.

SEE THEM AS OUR FATHER 

DOES AND TREAT THEM AS 

HE WOULD

DWIGHT WRAY,  
DEPARTMENT OF BIOLOGY 
We can reach the one by being worthy of, and 
seeking the guidance of the Holy Ghost in 
our interactions with students. Another thing 
that I have found to be very helpful to reach 
the one is to share spiritual thoughts with my 
classes. At the beginning of each class I share a 
scripture or quote from general conference and 
have had many students thank me for bringing 
spiritual insights into my biology classes. I find 
it refreshing and stimulating to start a science 
class with prayer and a spiritual thought. I pray 
for inspiration on what thoughts to share in the 
hopes that it will touch the hearts of my students. 
I especially feel like this technique has helped 
me reach the one when students thank me for 
sharing a thought that really helped them with a 
difficult decision or trial they were facing. One of 
the many blessings of teaching at BYU–Idaho is 
to have the gospel background in everything we 
do and I feel like the practice of sharing spiritual 
thoughts with my classes has blessed my life and 
the lives of my students!  

MICHAEL H. MADSEN,  
DEPARTMENT OF HISTORY, GEOGR APHY, 

AND POLIT ICAL SCIENCE

I have learned that spiritual promptings can come 
during class and that I should not hesitate to act 
on them. One day, in the middle of a discussion, 
I had a feeling that I should share my testimony. I 
specifically felt that I should state my belief in the 
authenticity of the Book of Mormon and in the 
reality of the restoration of the Church of Jesus 
Christ. I also felt prompted to offer my students 
an invitation to come visit me if they had any 
questions or concerns about church history or 
doctrine. Later that day there was a knock on 
my door, and a student asked if he could take me 
up on that offer. This experience reminded me 
that the spirit will help us find opportunities to 
minister to the one.



Genius
DAVID MAGLEBY
Department of Teacher Education

Sometimes I get discouraged. I recognize I shouldn’t, as this 
is the Lord’s work, but I haven’t fully overcome my weakness. 
I desire a steadfast and immovable sense of purpose; yet, at 
times, my view is clouded. A recent email from an alleged 
former student may shed light on this line of thinking: 

I don’t know if this is the right person but I believe I took 

an education and philosophy class from you in winter of 

2012. If it is the right professor, I am in need of a letter of 

recommendation as I am apply to the master’s program 

of teaching at Eastern Oregon University.

Where to begin? Professionalism? Capitalization? 
Research skills? Entitlement? How memory works? As I 
wrestle with the challenge of reaching individual students, 
I face the current reality that I miss most. Not that I’m 
content or accepting of that result, it’s just that I have yet to 
arrive at a place in my personal learning journey where I am 
consistently reaching students as I desire to reach them.

THE TARGET 
Over the past several years, as learning and teaching experts 
have visited campus, I’ve had a continual question—what 
is being measured? I’m anxious to understand the nature 
of assessed performances that would lead to a declaration 
of significant learning. I believe our campus community 

could benefit from a robust conversation around Seymour 
Sarason’s question, “And What Do YOU Mean by Learning?” 
Outcome documents, notwithstanding, I’m not confident 
we have arrived at a concept of deep, meaningful learning.

“I feel like a genius right now.” This statement serves as 
a prototype of my personal learning target. Those words, 
or an approximation thereof, are what I acknowledge 
as significant learning. This particular genius moment 
happened in a conversation with a struggling student, as we 
conversed that day, our wrestle shifted from a mundane 
interchange of grades or requirements or word counts to 
growth, progression, and generativity. I interpreted the 
exclamation of genius as her personal glimpse of divine 
nature with the emerging ability to not only grapple with 
posed problems, but also with the capacity to find and solve 
her own. The significance I attach to this exchange has 
become a cornerstone of my approach to learning. I strive 
to be with students as they experience genius moments. 

Lest the term genius become a distraction, consider 
this Webster’s definition as a starting point: “extraordinary 
intellectual power especially manifested as creative activity.” 
The genius moment is not a measure of worth or superiority. 
It is not a feeling of being greater than. It is not the need to 
be personally valued. Rather, it is a sensation of purposeful 
competence and generativity. 

At the dedication of the Hinckley Building on the BYU–
Idaho campus, President Hinckley addressed students with 
the following statement: 

There is no end in sight for the good you can do. 

Do you know it? You are simple kids. You are not 

geniuses. I know that. But the work of the world isn’t 

done by geniuses. It is done by ordinary people who 

have learned to work in an extraordinary way. 

Elder Nelson echoed this sentiment in a BYU–Idaho 
devotional address. Consider the following messages woven 
through that talk:  

You need to understand how really important you are 

in the eyes of your maker. Most of you do not fully 

appreciate who you really are. And most of you do 

not fully see your future potential for greatness. 

The Lord has more in mind for you than you have in 

mind for yourself. 
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You faithful students here at BYU–Idaho can 

accomplish the impossible. You literally can help 

shape the destiny of the entire human family.  

My learning target is a glimpse, a moment, a performance, 
or potentially a pattern that contains evidence of a learner’s 
recognition that they are builders, generators, and co-
creators; evidence that they see themselves in a dimension 
where they are ingenious. Thus, the statement, I feel like a 
genius right now, could also be one of these student statements: 

• I feel inspired right now.  

• I’m feeling directed and purposeful. 

• I know I will continue to grow – I must 

continue to grow. 

• My desire and purpose is to be in the service 

of my God. 

• I feel my capacity expanding. 

• I feel more awake than ever. 

• I feel I just experienced a measure of the 

glory of God. 

For me, student messages such as these signal deep, 
purposeful understanding, and I consider these genius 
moments as a student reached. 

An early pioneer in school reform, European educator 
Johann Comenius strongly believed in the efficacy of 
genuine learning. I appreciate the structure of Comenius’s 
The Great Didactic, wherein the author ventures to promise 

learning results. Comenius follows a pattern of explaining 
a principle, followed by a series of educational deviations—
the way schools violate the principle—and finishes with his 
position on how to rectify or return to a natural order of 
things. Here I attempt to employ his pattern and consider  
a principle, followed by deviations and rectifications.

PRINCIPLE
Soon after I began teaching at BYU–Idaho, experiences 
with several students altered my approach to the work. One 
haunts me. I remember my confidence in her ability. I was 
sure we had graduated a powerhouse in the educational 
world. I was crestfallen when, just months after graduation, 
I received a despairing email describing the rapid and tragic 
destruction of her confidence and beliefs. Systemic failings 
coupled with harsh realities had broken her. I realized 
students would need to be stronger. 

Another simple exchange gave me courage to 
conceptualize progression beyond school tasks. In this case, 
a student recounted a defining experience she had while 
working as an Especially for Youth (EFY) counselor. As the 
time for parting came, she was pleased as youth showered 
her with praise and notes that told her how great she was. 
This moment gave her pause. Upon reflection, she concluded 
she had missed the mark. She thought, those students 
should be pulling away from this experience recognizing 
how great they are. The genius principle espouses an 
idealistic worldview that invites learners to extend their 
capacity beyond immediate school tasks. That day, I choose 
to follow my student to a new dimension and continue to 
invite others to journey with us. 

DEVIATIONS
When my daughter was in grade school, I attended a 
parent-teacher conference and heard these words: “I don’t 
know what else to do for your daughter. She has exceeded 
target scores and I need to help other students.” Remember, 
I’m trying not to be discouraged. As Elder Bednar teaches, 
applications are often implemented without understanding 
of principle and doctrine. For example, it becomes easy and 
convenient to view learning in a particular way because the 
tool of I-Learn tells us it is so. Or as Thomas Paine points 
out, “a long habit of not thinking a thing wrong gives it a 
superficial appearance of being right…” 
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Significant moments, 
moments of shared awe, 
help us reach each other. 
Shared moments break 
down barriers and allow 
learners to be connected 
emotionally, an antecedent 
to powerful, deep learning.

FEAR THE RUBRIC

“I’m not sure what you want.” This question in its various 
iterations leads us to the common conclusion that 
learners need more information. They could reach new 
heights if they had scaffolding to climb and a series of 
discrete tasks that would lead them to a promised land. 
This thought pattern leads us to outcomes, which leads 
us to measurements, which leads us to the mechanical 
transmission metaphor of education, which is so pervasive 
in our school culture that we assume it is true. 

The rubric allows for concrete consideration of this 
notion. Students need to learn stuff because if they don’t 
learn stuff, a teacher has no purpose. The obvious next step 
would be to define an outcome—what we intend students to 
learn. How do we communicate to students what they ought 
to learn? We provide the outcome. They still aren’t sure what 
we want. We provide a learning task that will approximate 
the learning that we want to see. they still aren’t sure what 
we want. So we provide a rubric that steps them through the 
tasks that will need to be completed to get the learning that 
we want. The stepping stone just became a stumbling block 
if thoughtful problem finding or solving is desired. 

KNOWING UNHINGED FROM DOING AND BECOMING 

The campus pattern of know, do, become suggests a 
developmental journey toward becoming disciple leaders. 
Cultural critic Neil Postman argues that the average  
person sees no connection between information and 
problem solving. In other words, for most of us, in most 
cases, knowing does not lead to doing. This notion is 
captured in education by the mechanical transmission 
metaphor wherein learning is viewed as the ingestion 
of information through technical, ordered sequences. 
The resultant fragmented target suppresses learning for 
understanding and growth. 

My latest stint as a member of a ward Priesthood 
Executive Council (PEC) may illustrate the disconnect. In 
this council, we often discuss home teaching. Members of 
one of our quorums, heavily populated with participants 
from the BYU–Idaho learning community, struggled to 
home teach. Although many of these brethren earn honor 
grades in their campus classes, they lack understanding of 
what it means to love, serve, and teach one another. To be 
with, watch over, and strengthen hasn’t entered their hearts.  

We appear to have sufficient amounts of information 
coupled with severe inaction. Doing and becoming wait  
on the back burner. 

JOURNEYS OVER DESTINATIONS

For the past decade, we have used the language of doctrine, 
principle, and tool as a unifying pattern across courses.  
This approach is designed to increase learner capacity to 
find answers to their own questions. Another recent student 
email struck me as an understanding journey: 

I’m not sure if you remember, but in our exit interview 
you asked me why our class was so successful (a reference 
to a middle school class he taught). I gave you a mediocre 
answer that it had something to do with De Bono’s thinking 
hats, and good classroom management. I left agitated and 
knowing that there was a lot more to it than that.

This student continued with a description of a two  
year journey (and counting) to develop an adequate 
answer to the question. He was dissatisfied with tools as 
the ingredient to success and continues to seek sufficient 
understanding. Tragically, the structures that fostered 
this moment have been dismantled by the university. The 
environments necessary to prompt conversations that 
facilitate and foster learning journeys will, by nature, be 
messy and unpredictable. Our students could use more 
opportunity to roam. 
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RECTIFICATION
In a multi-age school classroom with students ranging 
from second to eighth grade, students were brainstorming 
solutions to a problem. As one of the second graders began 
to explain an idea, an older peer exclaimed, “That’s genius!!” 
Further genius was the learning environment in which 
this exchange took place. “At the top of the intelligence 
hierarchy, it’s not the genius, it’s the genius maker.” “The 
best leaders don’t have the answers. The best leaders have 
really good questions, and they use those questions and 
their own intelligence to bring out the genius in the people 
around them” (Wiseman, 2016). Glorious for me is to watch 
learners reach further to draw out the genius in others. 

SET YOURSELF UP AS LEARNER RATHER THAN LEARNED

Sometimes students nudge me. I become the wanderer and 
they the guides. Recently, I was invited to a gathering lead by 
former students working on a summer curriculum project. 
I participated in a gathering of development that produced 
efficacious results. The process I previously taught these 
students was being revisited upon me, honed and enhanced.  

 FIND THROUGHLINES 

Our educational tendency is to break things into bite size 
pieces. Learning, then, is to collect the scattered crumbs 
and somehow make meaning. We should be seeking stories, 
metaphors, and perspectives that provide overarching 
throughlines for learners. I recently spoke with the mother 
of a learner taught by BYU–Idaho graduates. She shared a 
question her son asked regarding a book they had read in 
class weeks before. Significant to this mother was the depth 
of the particular question and that the message of the book 
lingered weeks after it had been taught in school.  

SEEK MOMENTS OF AWE

Colleagues and I speak of glorious moments. Working in 
classrooms, these are moments when learners forget they 
are in school and reverence the opportunity to generate 
meaning and seek higher purpose. Significant moments, 
moments of shared awe, help us reach each other. Shared 
moments break down barriers and allow learners to be 
connected emotionally, an antecedent to powerful, deep 
learning. We should consider the thought that awe will 
rarely be found in screens (Dallas, 2016).

THEREFORE, WHAT? 
I am looking at a letter, sent by a friend, pinned to my wall. 
She developed a list of learning that penetrated her heart 
during our shared learning journey. One of those concepts 
is to never go back to lesser thinking. This requires courage 
as doubt and potential discouragement are ever at the 
door. Available tools, expert presentations and entitlement 
consistently nag. For example, even as we understand that 
moments of awe are seldom found on screens, we can’t break 
away from our screens. 

My personally-flawed learning journey has brought 
me to this present view, a view you are invited to help 
hone. It’s a view illustrated by a young woman I had 
in American Foundations who recently showed up at 
my door and declared she had changed her elementary 
education emphasis to math. She explained math was not a 
strength and added “how am I going to take on the federal 
government if I’m not willing to take on math?” So there is 
the target: an ordinary learner becoming.
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INTRODUCTION
I recently reflected on my time as an instructor of students 
and realized (somewhat dismayingly) that I’ve been 
teaching college students in one capacity or another for 
nearly 26 years. That’s a quarter century of teaching and 
assessing. I could not count the number of tests that 
I’ve given nor the number of encounters (both positive 
and negative) that I’ve had with students regarding their 
test performance. I have a slight advantage over some 
faculty here though. I teach a class entitled “Psychological 
Assessment,” which automatically sets me up as an 
expert in test construction, at least to the students. That 
expectation is probably not fully earned, though. Like 
everyone else, I struggle to use testing as an effective tool. 
Testing, of course, is not just about evaluating, but can also 
lead to learning (Roediger, Putnam & Smith, 2011). The 
purpose of this paper is to describe how assessment can be 
used to improve each student’s performance and learning. 

MEASUREMENT AS A CONCEPT
There are two quotes from Lord Kelvin, the famous Irish 
physicist, that apply here:

“To measure is to know.” 

“If you cannot measure it, you cannot improve it.”

Each day as faculty at BYUI we are confronted by a 
need to know how our students are doing in our classes. 
Are they understanding the material?  Are they mastering 
the skills?  Are they able to apply what is being taught? 
Are they engaged with the class?  If the answer to any  
of these questions is “YES,” then both we and the student 
are doing our jobs. If the answer to any of these questions 
is “NO,” it is measurement that gives the information 
needed to improve.

Typically, the BYU–Idaho Testing Center provides 
very useful statistics regarding group performance on 
tests. Reliability, standard error of measurement, and 
item analysis are some of the convenient statistical tools 
available for looking at the overall quality of a test. These 
tools can also provide some guidance on improving that 
quality. However, the limitation of these methods is that 
while they tell us something about how the GROUP 
performed and how to improve the GROUP experience, 
they often don’t tell us much about how to improve 
an individual student’s performance. In other words, a 
reliability of .85 (which is good!) on our multiple choice 
test gives us that warm, delightful feeling inside, but can 
do little for the student who has failed or at least failed to 
achieve what they would like to achieve.

So measurement techniques help us know and improve 
generally and help us know individually, but the traditional 
tools may not help us improve the individual student 
for whom such things as reliability, standard deviation, 
quartiles, etc. are dusty, remote, and esoteric concepts. And 
frankly, they don’t tell us much about how an individual 
student can improve. 

The first step is recognizing that this is probably 
something that has to be done one on one. Obviously, you 
can have a group discussion over these issues. However, it 
will not be as effective given that some of the points made 
will apply to only a portion of the class. I generally invite 

Enhancing the 
Unique Student’s Test 
Performance
ERIC GEE
Department of Psychology
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At times, patterns may emerge that will guide you to giving 
the student better direction regarding test or assignment 
preparation. These patterns can reveal misunderstandings of 
the content that can be corrected.

all students to come to my office to discuss their tests. It 
is certainly appropriate, if you feel so moved, to extend a 
personal invitation to a student who is struggling to come 
and discuss their test performance. Once in the interview, 
you can do a number of different things. I will discuss the 
following suggestions: assess test taking skills, conduct an 
item review interview, identify possible response sets, and 
evaluate test anxiety.

HELPING THE INDIVIDUAL STUDENT 
IMPROVE THEIR TEST PERFORMANCE

ASSESS TEST TAKING SKILLS

The first thing to assess is the individual student’s test 
taking skills. For those of us that have been in academia the 
greater part of our lives, it may seem ridiculous to have to 
learn how to take a test. That is because such information 
is so internalized we don’t think about it anymore. That is 
not always the case with students. Worthen, Borg & White 
(1993) describe students with good test taking skills as 
demonstrating the following abilities:

• Underline important words (where permissible)

• Analyze items systematically

• Guess (after eliminating unreasonable options)

• Pace herself during the test

• Skip difficult items and return if time permits

• Make sure he understands all directions

Students with poor test-taking skills will do the following:
• Read too quickly

• Miss important words

• Jump to conclusions

• Make random guesses

• Be confused by different answer formats

• Have difficulty adjusting to the structured setting of a test

A few well-placed questions can reveal the approach the 
student brings to the test.  Sometimes, the solution could 
be as simple as “read carefully.” Over the years, I have had a 
number of students come to my office to discuss their tests. 
Many times I can see that it’s only inherent courtesy that 
keeps them from blasting me with invective regarding the 
fundamental unfairness of the test just taken. Regardless 
of their emotional state, I invite them to look over their 
test with the answer key. Frequently, the student looks up 
and says, “I don’t know why I put that answer down, it 
seems so clearly wrong now.” A gentle reminder to read 
questions carefully can be provided at this point. Another 
general recommendation you can make (particularly if 
the problem is systematic) is to take a study skills course 
offered by BYUI. There is also a brief video that you 
can refer students to located here: http://www.byui.edu/
academic-support-centers/study-skills/study-skills-courses

CONDUCT AN ITEM REVIEW INTERVIEW

Another useful exercise is to sit down with the student and 
carefully examine the items that they have missed.  The 
item analysis will be helpful in this instance. An item that 
most of the class misses may simply be a difficult item and 
will tell you little about the student. An item that most 
or a majority got correct, but was missed by the student, 
will be more informative. An item difficulty index of .70 
or above is generally considered to be an easy item. An 
item discrimination index of .40 or above is also desirable. 
Comparing the student’s individual performance with 
the performance of the class as a whole, item by missed 
item, may be quite revelatory to the student and to you. At 
times, patterns may emerge that will guide you to giving 
the student better direction regarding test or assignment 
preparation. These patterns can reveal misunderstandings 
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of the content that can be corrected. In fact, it’s not a bad 
idea to simply ask the question “Why did you put that 
answer down?” and see what the student says. 

IDENTIFY POSSIBLE RESPONSE SETS

A conversation with the student may also reveal a 
particular response set that is problematic. Response sets 
are common ways of responding to items irrespective 
of the item. Response sets become most apparent when 
items are ambiguous or student understanding of the 
item is muddled (Cronbach, 1950). For example, there 
is a “gambling” response set possessed by some students 
who are risk takers. Risk takers can benefit in tests where 
wrong answers result in loss of points (as opposed to 
simply to receiving credit). In addition, risk takers may be 
more likely (when they don’t know) to go out on a limb 
and choose an answer. Another type of response set is 
how fast the students responds to the test. Interestingly, 
there is generally not a relationship between response 
speed and accuracy. Having looked at this data in my own 
classes, I find that the fastest students are not necessarily 
the poorest students (nor are they the best students). So 
simply telling them to “slow down” is not automatically 
good advice, but may apply if you discern that they aren’t 
reading things carefully. In addition, if they are waiting 
until the last minute to take the test (15 minutes before 
the Testing Center closes), a slow response set will not be 
advantageous. You may also want to check for “positional 
preference set”, which is the tendency to select one option 
over the others (particularly when unsure of the answer). 
Item review described above may reveal a positional 
preference set.

EVALUATE ANXIETY

While most students will claim that they experience test 
anxiety, only a minority really experience the kind of 
crippling anxiety that can have significant impacts on 
test performance (Hill & Wigfield, 1984). Our cognitive 
resources are limited and if the bulk of those resources 
are taken up in ruminating over anxiety-producing 
thoughts, it shouldn’t be surprising that such students don’t 
perform well. Test anxiety can actually be assessed. If a 
student comes claiming test anxiety, a quick assessment 
can provide supportive evidence (see Sarason, 1978). 

Accommodations should be made for such students. My 
experience has been that the Testing Center is responsive 
to these issues. But if the Testing Center is out of the 
question, we do have an obligation to provide a more 
optimal testing environment. Students should have the 
opportunity to perform as well as they possibly can.

OTHER THINGS YOU CAN DO

• Stop creating purposefully difficult or tricky items. 
An item that no one can get right creates the problems 
described above and gives you little information.
• Do your best to create good items in the first place. 

There are a number of guides available to faculty to help 
with item construction. But keep in mind that item 
construction is more art than science.
• Patience is still a virtue. One of the most annoying 

things that a student says to me (and they say it regularly) 
is:  “Some of these items aren’t good.” Again remember that 
students will always tend to put the blame on you (and the 
test) before assuming responsibility themselves. It’s best not 
to take such statements personally. Recognize that your test 
is probably not perfect and see if the student’s issues can be 
addressed. If not, you may have to agree to disagree. 

CONCLUSION
Tests are only general indicators at best. We should never 
assume that the score received on the test is automatically 
and irrevocably a strong indicator of the student’s learning.  
In addition, I regularly tell my students that a test score 
(important as it may be for an academic career) is still not a 
reflection of their value as a human being. 
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Natalie (name has been changed) walked across the 
graduation stage with tears streaming down her cheeks. 
She accepted her diploma and then came to me, her 
teacher. As she walked, I recalled the many challenges that 
she had overcome on this road to graduation. 

“I didn’t think I could do this,” she whispered as I hugged 
her. “Somehow, my teachers must have believed in me. 
Thank you for being one of them.” 

These tender moments are an even better part of 
teaching at BYU–Idaho than a paycheck. 

President Clark Gilbert recently asked me about the 
skills faculty members can have that help struggling 
students like Natalie be successful. For me, it came down  
to one word: succor. 

Doctrine and Covenants 81:15 explains what it means. 
“Wherefore, be faithful; stand in the office which I have 
appointed unto you; succor the weak, lift up the hands 
which hang down, and strengthen the feeble knees.” Elder 
Jeffrey R. Holland of the Quorum of the Twelve Apostles 
said that succor “is used often in the scriptures to describe 
Christ’s care for and attention to us. It means literally ‘to 
run to” (Holland, 1997).

For faculty members, I believe that to succor is to be 
aware, care, understand, and love. We are to “run to” and 
look after the students we teach. Our goal is for each one of 
them to be successful. 

Over my years as a teacher, I have often been reminded 
of a favorite statement from the Talmud: “I have learned 
much from my teachers, more from my colleagues, and the 
most from my students.” Each of these groups has helped 
teach me how to succor. 

FROM MY TEACHERS:  
TO SUCCOR IS TO BE AWARE 
Upon being hired at Ricks College, I attended a “teacher 
tune-up course” that forever changed the way I view 
students. We studied the thoughts that education scholar 
Peter Frederick said may go through students’ minds the 
first day of class. 

“I think students are asking these three questions, 1) 

Does the teacher like me? 2) Am I any good? 3) Will 

I make it?… The first emotions in the class are not 

about whether this faculty member knows his or her 

stuff [or whether] this [is] going to be a good course, 

but ‘In what ways does this teacher understand me, 

Succoring: A Means  
of Student Success 
ROBYN BERGSTROM
Department of Communication

It doesn’t mean coddling 
students or decreasing 
course rigor; instead, it 
involves helping them feel 
confident so that they can 
make themselves successful. 
Students who know they are 
cared about and believe they 
can accomplish the tasks of 
class often do. 
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and in what ways can this teacher connect this stuff 

to me [and] my issues?’” (Frederick, 1993)

As teachers, we need to be aware of what might be going 
on in the minds of our students. To succor them is to help 
them answer the questions Frederick outlined. It doesn’t 
mean coddling students or decreasing course rigor; instead, 
it involves helping them feel confident so that they can 
make themselves successful. Students who know they are 
cared about and believe they can accomplish the tasks of 
class often do.

My teachers have also taught me that it’s important to 
help students understand why they have the assignments 
and to give students a plan for getting things done. I have 
tried to implement this information in the following ways:

ANSWER QUESTIONS TO EVERYONE One of my 
education professors said that teaching was to ask 
questions, to encourage questions, and then to listen. If one 
student asks a question, try to answer it not just for him 
or her but for all because others were probably wondering 
similar things. Make questions a natural part of class by 
frequently asking students whether they have questions 
and making class a safe place to ask them. 

PROVIDE CLASS INFORMATION IN 

MULTIPLE FORMATS. I include my 
expectations for assignments in my course 
syllabi, and then each week, I outline them 
in greater detail on I-Learn. In class, I 
provide examples and often finish class 
with a summary or self-evaluation. T.A.’s 
can also send reminders via email or 
phone app.

LISTEN BEYOND THE QUESTION. The 
most important part of what my education 
professor shared is to listen, not only to 
the question itself but also to the need that 
is behind the question. 

FROM MY COLLEAGUES:  
TO SUCCOR IS TO CARE 
While serving as the dean of the College 
of Business and Communication, I read a 
colleague’s evaluation in which a student 

wrote, “This is a great teacher. Not only does he know my 
name, he also knows all kinds of things about me, like what 
I want to do after graduation. He cares about what and 
how I learn.” Succoring means caring for each student as 
an individual, a process we begin in the first moments of 
class when students internally ask the question, “Does this 
teacher like me?” 

KNOW THE ONE. I have learned from several colleagues’ 
methods for memorizing student names each semester. 
Some make flashcards. Others use the digital version of 
the roster now available online. Many in the Business 
Management Department use name tents with names 
printed on both sides so that the faculty member and other 
students can learn each other’s names. 

ESTABLISH AN EARLY FOUNDATION. I have found 
interviewing each student during the first two weeks of the 
semester to be helpful. These appointments help students 
know where my office is, which makes future visits less 
intimidating. I use the meetings to see what questions they 
have and how I can help. I also interview students the last 
week of class to discuss what they have learned. 
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CREATE AN ENVIRONMENT WHERE STUDENTS FEEL 

COMFORTABLE. I know of a colleague who meets with 
her students at the Crossroads instead of in her office. 
They know the times she will be there, and she feels it is 
more convenient and comfortable. The Math Department 
invested in a popcorn machine where aroma of fresh 
popcorn invite students to come for help. 

HAVE TIME FOR THE ONE. Many in the English 
Department offer one-on-one editing sessions in their 
offices that are tailored to the individual and his or her 
needs. Other departments have expeditions or field  
trips where students can also connect more personally 
with their teachers.  

LET THEM TEACH ONE ANOTHER. While on an 
internship expedition, I asked a colleague and business 
owner what we should teach our students so that they 
would be more competitive in their field of interest.  
The response was “Teach them to work as a team.” Group 
work can build friendships and teach students how to 
collaborate. I like to see students bond in their groups and 
as a class. I challenge them to go out of their way to see 
students from class outside of class. 

CREATE A HOLISTIC EDUCATION. My colleagues have 
taught me to look beyond what a student needs now  
and remember to provide tools for the future. Students 
should learn how to succor their own needs by directing 
them to other resources: the Financial Aid office, the 
Counseling Center, the Tutoring Center, the Presentation 
Practice center, or Academic Advising. Give students the 
map to a clear pathway toward developing themselves as 
well-rounded people. 

FROM MY STUDENTS:  
TO SUCCOR IS TO UNDERSTAND 
In my student interviews, I ask, “What can I do as your 
teacher to help you as a student learn better?” Some are 
shocked at first, but I have found that students give great 
ideas. These ideas given throughout the semester provide 
opportunities for improved teaching that I might have 
missed had I not listened to my students’ suggestions.  
These examples of useful feedback illustrates how my 
seeking to understand their perspective has helped me 
develop my courses to be more effective:

TAKE SUGGESTIONS ON TECHNOLOGY AND SOCIAL 

MEDIA. Their ideas have made my I-Learn classroom 
platform more user friendly. Students have shown 
me different ways that a course calendar and Google 
documents can help them. One student created a private 
Facebook page where class members could upload videos 
introducing themselves. 

LET THEM STEP UP. In a three-hour evening class, 
students suggested taking a break and having a snack 
each class. It has since become a tradition, and we assign 
a “snack person” to our groups. We all look forward to a 
break where students sharing their culinary skills, new and 
savory treats, and service to one another through a simple, 
personal contribution. 

CREATE A TEAM. In the past, I assigned students to 
read a series of articles. However, one student suggested 
that they each read one and then summarize it for the 
rest of the class. This has become a great assignment for 
synthesizing information and using presentation skills.  
I appreciate when students look out for one another and 
work together. 



B E R G S T R O M  |  3 7

REFLECT. I heard a student in a hall mention that he had 
no idea why they were doing a particular assignment. Today, 
weekly reflection essays are a part of each course I teach so 
that students have the opportunity to understand the “why” 
behind each assignment and what it has taught them. 

ARRIVE EARLY AND LINGER. Students have told me that 
they like to come early or stay after classes when they have 
concerns. I try to be in the classroom at least 10 minutes 
before we begin, and I always linger after it is over in case a 
question arises or students need help. 

FROM THE SAVIOR:  
TO SUCCOR IS TO LOVE 
I learned about this principle from the Savior, who 
exemplified love through teaching, through simple 
parables, through healing, and through His time. Elder 
Holland said that sometimes the only thing we can do as 
teachers is to love our students, “and if you love them today, 
maybe you can teach them tomorrow.” (Holland, 2007)

 LEAVE THEM WITH LOVE. The Savior is the greatest 
Teacher of succoring. Because of His example I try to 
never let my students leave a course without knowing 
that I am aware, that I care, and that I understand and 
love them. I try to share those things at their interviews, 
in grading their assignments, in class discussions, and in 
casual conversations. 

 REALIZE GROWTH. I hold the final exams for my 
courses at my home. We eat and talk about how people 
changed during the semester, our favorite days of class, the 
most important lessons they learned, and things I should 
consider changing for future semesters. It is a time of 
introspection and gratitude. The students share ideas that 
help me be a better teacher. In many ways, they succor 
me so that I learn to teach more as the Savior would. As I 
look around my home while they are there, I realize these 
wonderful people that I’ve spent the semester learning 
with are no longer just my students; they have become my 
friends. 

I hope I will always continue learning from the 
examples of my teachers, colleagues, students, and the 
Savior how to succor those that I have stewardship to 
teach.  In the end, all students should know that their 
teacher believes in them, and in turn, they will learn  
how to believe in themselves.
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Focusing on individuals runs counter to sociology. 
Contrary to what many people think, sociologists do not 
provide counseling; we are scientific researchers who 
study groups of people. While sociologists often collect 
data about individuals, we look for patterns and trends 
across many people, recognizing that there are always 
going to be individual deviations from the patterns. One 
of the group patterns sociologists seek to identify and 
understand is inequality. A simplified way of thinking 
about inequality is to recognize that people are born 
into different social categories (e.g., generations, social 
classes, genders, ethnicities, etc.), which leads to different 
social opportunities and outcomes. As a result, people 
in different social categories generally have different 
opportunities, regardless of their individual choices. People 
with more opportunities can be referred to as “privileged,” 
and those with fewer opportunities are often considered 

“disadvantaged.” These social inequalities influence our 
interactions with other people, and may limit our ability to 
understand or connect with them.

Because of our different 
social backgrounds, 
empathizing with others is 
crucial if we want to teach 
them or learn anything from 
them. We must imagine 
and try to understand how 
another person is feeling if 
we want to help them. 

Empathizing with 
Individuals
CLINT ELISON
Department of Sociology & Social Work EMPATHY

Because of our different social backgrounds, empathizing 
with others is crucial if we want to teach them or learn 
anything from them. We must imagine and try to 
understand how another person is feeling if we want to 
help them. Since we work in academia and probably enjoy 
learning, we may forget that academic education feels like 
a chore to many of our students; some of them would not 
be in college if they thought they could find a good job 
without having a degree. We may not remember what it 
feels like to have no clear career path or knowledge about 
career options. We may have forgotten the confusion and 
disappointment associated with dating or what it is like 
to try to care for a young child and write a paper at the 
same time. A few months ago, as I was leaving work for the 
day, I passed one of my students who was studying in the 
building. She commented, “You are so lucky! You get to 
go home and be done for the day.” Even though studying 
all evening is something I experienced many times, it 
reminded me what it is like to be a college student.

Christ is our perfect example of empathy. He did not 
experience mortality in the same way as each of us. He 
had power over death; He did not sin and experience 
the repercussions of it. The Atonement was the ultimate 
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empathetic act wherein He chose to experience all of our 
mortal challenges, including suffering, doubt, guilt, and 
sorrow in order to redeem us and advocate for us.

[Jesus Christ, the Son of God, the Father of heaven 

and earth, the Creator of all things from the 

beginning] shall suffer temptations, and pain of 

body, hunger, thirst, and fatigue, even more than 

man can suffer, except it be unto death; for behold, 

blood cometh from every pore, so great shall be his 

anguish for the wickedness and the abominations of 

his people. (Mosiah 3:7–8, emphasis added)

Because of the Atonement, He has perfect empathy for 
us, and can help us individually.

In the verse I refer to as “the sociology scripture” (2 
Nephi 26:33), Nephi says: 

[Christ] doeth that which is good among the children 

of men; and he doeth nothing save it be plain unto 

the children of men; and he inviteth them all to 

come unto him and partake of his goodness; and 

he denieth none that come unto him, black and 

white, bond and free, male and female; and he 

remembereth the heathen; and all are alike unto God, 

both Jew and Gentile. [emphasis added]

This verse covers any differences related to social 
inequalities, including race/ethnicity, servitude/slavery, 
incarceration, government, gender, and religion (including 
atheism or secularism). Christ helps people individually, 
regardless of their social backgrounds or circumstances. 
We need to approach our relationships with students with 
Christ-like empathy.

GIVING UP PRIVILEGES
While we do not have faculty rank at BYU–Idaho 
(which is related to how we interact with one another as 
colleagues), we do have the teacher/student distinction. 
If we want to empathize with individual students, we must 
be willing to give up some privileges associated with the 
position of professor. We must think of students as fellow 
children of God, equal to us in terms of position. At the 
time the Lord revealed the Book of Mormon to Joseph 
Smith, the meaning of the word “condescension” included 

the idea of relinquishing distinction or privileges in our 
interactions with others (see Webster’s 1828 “American 
Dictionary of the English Language”). So this meaning is 
appropriate when we read, “the Lord God showeth us our 
weakness that we may know that it is by his grace, and 
his great condescensions unto the children of men, that 
we have power to do these things (Jacob 4:8). Christ’s 
condescensions for us are “great,” not minor; He is “the 
Creator of all things from the beginning” (Mosiah 3:8), 
but He helps imperfect people on an individual basis. He 
is willing to give up His privileges to help us. For example, 
He prayed to the Father, “the glory which thou gavest me 
I have given them; that they may be one, even as we are 
one” (John 17:22). He gave His life for every person, and is 
willing to give His glory to any person, not just a privileged 
few. He loves our students just as much as He loves us.

There are many ways we can give up privileges to help 
individual students. In relation to students, our privileges 
include position, education, income, and sometimes 
even our gender, race, ethnicity, or upbringing. We often 
forget all the learning we have accumulated since we 
were undergraduates. To counter this, we can remember 
what it is like to sit in a classroom and be confused about 
something, or not know how to ask a question, or feel 
intimidated going to a professor’s office. Perhaps we should 
stop and ask students if any terms or concepts we are  
using are unclear. Maybe we should use an inexpensive 
textbook instead of the free review copy we got from the 
publisher, even if it means changing our assessments. We 
can even give our students some control over how they will 
learn in our courses.

In our classroom interactions with students, our 
rank may be important to maintain order, moderate 
discussions, provide feedback, assign grades, etc., but, 
in our individual interactions with students (even in 
classroom settings), relinquishing the privileges associated 
with our position may help us reach them. We should 
remember that a student’s insight may be just as good as 
our own, that we make mistakes, and that we still have a 
lot to learn. Students may have good ideas about how to 
improve a course, so we can ask them for feedback about 
the course midway through a semester, or utilize the 
SCOT program to get feedback about our teaching from 
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a student perspective. We can recognize that a student 
may be able to explain something to another student 
better than we can, and change how we teach that concept/
process in the future.

In short, we can give up privileges associated with our 
position as professors in order to have greater empathy  
for our students. If we feel that we are more righteous or 
more intelligent than our students, we may struggle to 
help them learn.

INDIVIDUAL INTERACTIONS
In addition to empathy, if we want to reach individuals,  
we need to have individual interactions wherever possible. 
Memorize names. Get to class early and try to talk with 
individual students (not just the ones who sit at the front 
of the room near the podium). Ask students how they are 
doing when responding to their questions through email. 
Make ourselves available and encourage students to meet 
with us, even if they do not have questions related to class. 
Keep our office doors open whenever possible. Stop and 
talk with students when we pass them in the building. 
Avoid spending too much time with just a few students.

Often, it seems like we interact the most with two types 
of students: 1) those who want an A and will do whatever 
it takes to get it, and 2) those who are passionate about the 
course subject. Many students do not fit in either of those 
groups, especially in lower-level or required courses.  
And sometimes we are teaching such a large number of 
students that it is nearly impossible to have interactions 
with each one. So, how do we reach individual students 
if we are not able to interact with each of them?  We must 
rely on the Holy Ghost.

TEACHING WITH THE HOLY GHOST
We are all mortal creations of Christ; His creative imprint 
is part of us, like an artist signing his/her work. We have 
social differences, but the Spirit of Christ is a universal 
attribute. All people have the ability to feel the Holy Ghost.

Principle Two of the BYU–Idaho Learning Model states: 
“No matter what subject we study, whether spiritual or 
temporal, the Holy Ghost may instruct us as to the truths 
contained therein. Through instruction by the Spirit, our 
learning can be tailor-made for our personal development.” 

As faculty at BYU–Idaho, we study our disciplines, but we 
also study how to be more effective teachers.  So even if we 
are not able to interact individually with students, the Holy 
Ghost can provide personalized learning experiences for 
them if we seek the Spirit as we prepare to teach.

The Holy Ghost can reveal specific things to us to help 
us empathize with people in our interactions and also help 
us reach individuals even if we are not able to interact with 
them individually. But, we must ask God for the revelation 
to guide us in our group and individual interactions. “The 
object of prayer is not to change the will of God but to 
secure for ourselves and for others blessings that God is 
already willing to grant but that are made conditional on 
our asking for them” (Bible Dictionary, emphasis added). 
Thus, if we want to reach individual students, we should 
ask God to reveal to us how to empathize and interact with 
students, and then follow the revelations we receive. We 
may help students directly through our interactions with 
them, or we may simply be a catalyst to encourage them to 
seek Christ and learn directly from Him.
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The Savior Jesus Christ was sent to earth to minister and 
save all mankind. During His mortal ministry, His focus 
was always on “reaching the one.” He had the ability 
to see beyond human imperfections and frailties and 
looked upon the heart to see the potential of those He 
ministered to. Part of the mission here at BYU–Idaho 
is to provide a quality education for students of diverse 
interests and abilities. “Our discipleship includes the sacred 
responsibility to follow His example of reaching out and 
loving those with disabilities.” 

I would like to approach this article based on my 
experience working in the Disability Services Office 
at BYU–Idaho. Thus, my perspective will be based on 
experiences and the lessons learned from working with 
students that have varying abilities and disabilities. One 
of those experiences occurred during the Winter 2013 
semester while meeting with a first semester freshman 
that had been diagnosed with a significant learning and 
processing disorder. It was then that I was reminded of  
how important and essential it is for each of us to follow 
the Savior’s example of “Reaching the One” in our 
respective areas of influence. 

As I listened to this student tell his story and explain his 
current challenges, I could immediately sense his heart 

felt plea for sincere help and it became clear that I was 
in a position to really make a difference in this student’s 
life. Here was a student who was feeling vulnerable, lost, 
and without hope. As I continued to listen to what he 
was sharing, I saw tears well up in his eyes and with a 
discouraged voice say, “I guess college is just not for me. 
School has always been so hard and I am ready to quit and 
go home because this is not going to work.” 

As I reflected on what this student had just shared 
with me and how devastated and hopeless he felt, I found 
myself thinking, “What can I possibly offer this student 
that would give him hope and at the same time not set 
him up for another failure?” I had a couple of choices 
to consider. I could offer some of the common and even 
somewhat generic academic accommodations that I had 
given to other students in similar circumstances, or I could 
really take the time to listen and understand what barriers 
were prohibiting this new student from having a positive 
experience academically. 

As I took the time to ask a few more questions and 
dig a little deeper into this student’s situation, we were 
able to identify some of the barriers that were preventing 
him from being successful academically. We were able to 
provide him with some tools that fostered a more realistic 
and achievable accommodation plan. We also identified 
what resources could be made available to provide 
additional support along the way. As we discussed the 
details of what could be offered to him, I noticed a 
difference in the way he responded to what I was  
saying and, for the first time during our conversation I 
saw him seem somewhat excited to give it a try and not 
quit school altogether. 

For the next several weeks I asked this student to check 
in with me and give me an update on how things were 
going, and together we assessed his needs to see if there 
were other challenges that he was having in the academic 
setting. Each time he came in, he was excited to share a 
success he had experienced in his learning responsibilities 
that week. His confidence in his abilities increased, and 
he was performing well and meeting the standards and 
expectations in his course work. This student is on track  
to graduate in the Spring of 2017 and currently maintains 
a 3.941 GPA. 

Lifting Students Higher
WADE GORDON
Department of Disability Services



P E R S P E C T I V E  |  4 2

If a student hesitates or even 
stops explaining something, 
focus more intently as this 
may be the most critical 
issue or piece of information 
that is needed in order to 
better help them.

As I have reflected on the life changing experience that 
occurred with this particular student and many other 
students that I have worked with, I have come to realize 
that there are four principles that if followed, can lead to 
similar experiences for each of us as we love and serve the 

“one” here at BYU–Idaho. 

LISTEN FOR WHAT’S NOT BEING SAID
With limited time and resources at our disposal, and the 
ever growing needs of the diverse student population we 
serve, we may find ourselves in situations such as mine 
where we ask ourselves, how can I possibly help this 
student? What can I offer that will be of benefit? When 
that happens listen, for what’s not being said by the student. 

“Most people do not listen with the intent to understand; 
they listen with the intent to reply.” Part of listening to 
understand requires us to be quiet and not think of what 
we will say next. Sometimes students may be afraid to 
express how they really feel and may not have the words 
or emotional self-awareness to do so. If a student hesitates 
or even stops explaining something, focus more intently as 
this may be the most critical issue or piece of information 
that is needed in order to better help them. Listen to the 
underlying issues and be aware of any emotional cues that 
tell us there may be something more that is not being said. 
Part of listening for what’s not being said will require us 
to be patient, kind, approachable, non-judgmental, and 

supportive. Being aware of our responses back to the 
student is also important as it will likely reinforce feelings 
they may already be experiencing.

REMOVE BARRIERS
Not all disabilities are created equal. Avoiding stereotypes 
and setting aside our personal biases will help us to begin 
to identify what barriers exist for an individual student. As 
we undertake to reach the one, we should remember the 
counsel of the Lord to Samuel, as he was sent to the house 
of Jesse to find the one who should reign over Israel. The 
Lord said to Samuel, “Look not on his countenance, or on 
the height of his stature,… for the Lord seeth not as man 
seeth; for man looketh on the outward appearance, but 
the Lord looketh on the heart.” Many students experience 
hidden or unseen disabilities which can further impede 
our ability to know what challenges and barriers are 
present. Asking students what they are most concerned 
about, as it relates to their learning style and abilities, will 
be important. As we explore options and solutions together 
with them, we can ensure that the fundamental elements 
of the student’s learning experience and expectations will 
not be lowered but maintained. An essential and even 
life changing way in which we can remove barriers is by 
providing and allowing for reasonable accommodations 
to take place in the learning environment. Depending on 
the disability, students may need to have access to note 
takers, sign language interpreters, readers, scribes, or to 
use assistive technologies as a way to work around certain 
barriers. These types of accommodations can be the key to 
allowing students with disabilities the opportunity to find 
equal access in the academic setting.    

KEEP HIGH STANDARDS AND DON’T 
LOWER EXPECTATIONS
Often I hear students say that they don’t want to be treated 
differently. They are so determined to be successful and 
prove to themselves and others that they can meet the 
demands and expectations that are placed upon them. 
As high standards and expectations are maintained and 
appropriate support systems are put into place, students’ 
self-confidence will increase. President Clark G. Gilbert 
reminds us of this important principle when he said,
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Some of you may mistakenly interpret my earlier 

counsel to build confidence through early wins as an 

acquiescence of our higher standards as a university 

for academic performance and personal achievement. 

Nothing could be further from the truth. Part of 

helping everyday students achieve extraordinary 

results is letting them know that we expect the very 

best from each of them. Builders of people know 

the importance of holding high standards and then 

providing the initial scaffolding and eventually the 

trust to help students reach for a higher place. 

Sometimes we may have a tendency to lower a standard 
or expectation or even focus on what students can’t do 
rather than what they are capable of doing when given the 
right tools to succeed. The Prophet Joseph Smith taught, 

“All the minds and spirits that God ever sent into the 
world are susceptible of enlargement.” No matter what the 
disability, maintain the standard, but take time to reassure, 
encourage, and create opportunities for success as stepping 
stones for even greater academic achievements.  Some 
students may not see their academic potential because their 
disability or weaknesses have clouded their vision of what 
they truly are capable of. 

NURTURE AND FOLLOW UP
In His parable of the lost sheep, the Savior teaches us this 
important principle when He said, “What man of you, 
having an hundred sheep, if he lose one of them, doth 
not leave the ninety and nine in the wilderness, and go 
after that which is lost, until he find it?” Students with 
disabilities may be feeling completely overwhelmed, 
underprepared and even lost as they start their college 
experience. Often students have shared with me their 
fear of failure and worries of not being able to keep up 
and perform at the level necessary to attain a college 
degree. Be the one who believes in them and makes extra 
time to listen to their challenges and concerns. Follow up 
with them often. Don’t do this because you have to, but, 
rather, because you want to see them succeed and have a 
wonderful experience. Let us remember the counsel given 
to the employees of BYU–Idaho by President Gordon B. 
Hinckley when he said, “Help these young people. I know 
you do. But reach a little lower to lift them a little higher. 

Be kind and generous and helpful and patient and 
encouraging.”

As students begin to feel that you truly care and have 
their best interest at heart, their motivation and outlook 
will change and their self-confidence can begin to grow 
in ways that they have never experienced. Each of us as 
employees of BYU–Idaho can “reach the one” as we pattern 
our lives after the master teacher, even the Savior Jesus 
Christ. As we follow his perfect example, each of us will  
be blessed to have life changing experiences with the 
students we serve.  

For additional information and faculty resources visit 
http://www.byui.edu/disabilities
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“The efforts we pour into our individual 
students can expand into an integrated 
effort on the part of the entire team 
as al l  members take renewed 
responsibility to learn, lead, and serve 
in the educational experience.”

-SUSAN THOMAS


